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Resume:

The article is devoted to the
methodological ~ foundations of
preparing the intending philologists
for the implementation of cross-
cultural communication. Based on
the analysis of various sources, the
essence of the concepts «cross-
cultural communication», «cross-
cultural communicative
competence», the main conditions
for successful intercultural
communication are revealed. It is
determined the ways of formation of
the «secondary linguistic
personality» of the intending teacher-
philologist for effective cross-cultural
communication, taking into account
the increase in the level of
methodological  training of a
specialist. This training is provided
by the organization of educational
process in a higher pedagogical
educational institution on the basis of
communicative-active and
culturological approaches by
disclosing the creative potential of a
student identity. The educational
process is carried out through the
means of a foreign language, self-
search activities, learning cultures of
native and English-speaking
countries and comparing these
countries through the prism of the
language, using the potential of
Internet technologies. Internet is a
tool to intensify the educational
process and unrestricted access to
authentic sources, a tool of using the
potential of a foreign language
lesson to accomplish tasks that imply
the ability of the intending
philologists to apply situations with
the domination of problematic,
communicative tasks and reliance on
a functionally adequate text.
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TetaHa. MeToauuHi 3acaau niarotoBkn  MeTtoanyeckue OCHOBbI noAroToBKKU
ManbyTHix yuuTeniB-pinonorie go OGyayuiero yuutens-cpunonora
3AiACHEHHA MDKKYJNIbTYPHOI K OCYLeCTBNEHUIO MEXKYNnbTypHON
KOMYHiKaLii. KOMMYHMUKaLMK.

Y cTatTi BUCBITNEHO MeToauyHi 3acagn CrtaTbs nocBsleHa MEeTOAMYECKMM OCHOBaM
niaroToBKM ManbyTHIX dinonoris  NOAroToBKU OyayLmx dunonoros K
0 3AiACHEHHS HAMU  MDKKyNbTYPHOI  OCYLLECTBIEHUNIO MEXKYNbTYpPHOWM
KOMyHikauji. Ha OCHOBi aHanidy pisHUX KOMMYHUKaLUW. Ha OocHoBe aHanu3a
[pKepen  PpO3KPUTO  CYTHICTb  MOHSATb  Pa3MUYHbIX WMCTOYHMKOB PackpbiTa CYLLHOCTb
KMDKKYNbTy pHa KOMYHiKaLisi»,  MOHATUA  «MEXKYNbTypHasi KOMMYHUKaLWSA»,
KMDKKYNbTypHa KOMYHIKaTMBHa  «MEXKyNbTypHas KOMMYHMKaTMBHas
KOMMETEHTHICTb» Ta BUSIBIEHO TOMIOBHI  KOMMETEHTHOCTbY», BbISIBMEHbI rnasHble
yMOBM ycniwHoi MDKKyNbTYpHOI  yCnoBwus yCneLuHown MEXKYNbTYpPHOW
KOMYHiKaLlii. BuaHaveHo WAAXN  KOMMYHUKaLMK. OnpepeneHsbl nyTu
hopMyBaHHs «BTOPUHHOI MOBHOI  hopMMpOBaHMSA «BTOPUYHON A3bIKOBOMN
ocobuctocTi»  ManbyTHbOTO  BYMTENsi-  NMYHOCTW» Byayliero yuutensi-counonora ans
dinonora Ans  34iNCHEHHS edEeKTMBHOI  OCYLLEeCTBNEeHNs adpekTnBHON
MDKKYNbTYpHOI KOMYHiKaLuii 3 ornsgy Ha  MEeXKynbTypHOM  KOMMYHMKaUMM  C y4yeTom

NigBULLEHHS PiIBHA METOAMYHOI NiArOTOBKN

MOBBbILLEHWS YPOBHA METOANYECKOWN NOATOTOBKM

daxiBua. Taky nigroToBKy 3AaTHMW  crneumanucta. Takylo  MOArOTOBKY — MOXET
3abe3neunTn BULLMIA neparoriyHmMin  obecneunTb BbiCLLEE Neparornyeckoe yyebHoe
HaBYanbHWUM 3aknag, HaBYyanbHO-  3aBefeHue, yyebHo-BocnUTaTENbHbLIA NpoLecc
BUXOBHUI npouec y IKOMY B KOTOPOM opraHu3oBaH Ha OCHOBE
OpraHisoByeTbCsl Ha 3acajax KOMMYHMKaTUBHO-OEATENbHOCTHOIrO

KOMYHiKaTMBHO-AisANbHICHOrO Ta VM KynbTypOsnornyeckoro NoaxoaoB n
KynbTypOnoriYHoro nigxodis i nepenbavae:  npeanonaraet: packpbiTue TBOPYECKOro
PO3KPUTTSA TBOPYOro noTeHuiany noTeHuMana nWYHOCTU CTyAEHTa C NMOMOLLbIO
ocobucTocTi CTyAeHTa 3acobamu  cpeacTts MHOCTPaHHOro A3blIKa;

iHO3eMHOI MOBMW; CaMOCTIliHY MOLLUYKOBY
DiSNbHICTb; BUBYEHHS KyNMbTypy pigHOT Ta
AHINIOMOBHUX  KpaiH i MOPIBHAHHA  LKX
KpaiH Yepes npuamy MOBW; BUKOPUCTaHHS

CaMOCTOSITENbHYO MOUCKOBYHO [EATENbHOCTb;
U3yYEeHWE KyNbTypbl POLHOW W aHTMOSI3bIYHbIX
CTpaH U CpaBHEHME 3TUX CTPaH Yepes npuamy
A3blka; UCMOMb30BaHWe NoTEHUMana NHTepHeT-

cross-cultural communication,
personality of a teacher-philologist,

noTeHuiany iHTEepHET-TEeXHOMOr i Ik TEXHOOrMN Kak MHCTPYMEHTa UHTeHCudukaunm
IHCTPYMeHTy iHTeHcudikalii HaB4yanbHoro  y4yebHoro npouecca N HEOorpaHU4EeHHOro
npouecy ¢ HeobmexeHoro [ocTtyny p[o  AocTyna K ayTEeHTUYHBIM NCTOYHMKaM;
ABTEHTUYHMX  [KEpen; BUKOPUCTAHHS  UCMOMb3OBaHME MoTeHUMana 3aHsATUs Mo
noTeHUiany 3aHATb 3 iIHO3eMHOI MOBU ANsl  MHOCTPaHHOMY SA3bIKy Afs peanu3auuu 3agad,
peanisauii 3aBgaHb, BWKOHAHHA SIKUX  BbINOSIHEHUNE KOTOpPbIX npegnonaraet
nepenbavae 34aTHICTb MainbyTHiX  cnocobHocTb ByayLimx UNonoroB co3gaBaTb
inonoris [0 CTBOPEHHS cuTyauin  cuTyauuym C AOMWHUPOBaHUEM NPOBNEMHbIX,
3 AOMiHYBaHHSIM npo6remMHMx, KOMMYHMKATUBHbIX 3adad W C OMOpoM  Ha
KOMYHIKaTMBHWX  3aBAaHb i3 OMOpPOo  (PYHKLMOHaNbHO-a4eKBaTHbIN TEKCT.

Ha PYHKUiOHanNbHO afeKBaTHUIA TEKCT.
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MDKKYNbTypHa KOMYHiKaLisi; OCOBUCTICTb  MEXKynbTypHasi  KOMMYHMKaLMSl;  JIMYHOCTb
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cultural competence, dialogue of kynbTyp; peanisauis negaroriyHnx ymoB. KynbTyp; peanusauus negarornyeckmx
cultures, realization of pedagogical YCIOBUIA.

conditions.

Formulation of the problem. Modern society has
entered a period of radical changes associated with its
high degree of development, the processes of
globalization and integration, the continuous
expansion of the spheres of international and
interethnic  communication. Obviously, further
development of mankind is possible only under the
dialogue of representatives of different national-
cultural communities that can understand and accept
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another culture as equivalent to their own native
culture.

The ability to cross-cultural communication at the
present stage of integration of educational systems is
considered as a leading personal and professional
characteristic of a modern specialist. Since the
language serves as the main tool of international
communication, the success of the professional
activity of the teacher-philologist is largely
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determined by the level of formation of skills of
cross-cultural communication, which is considered as
an integrative individual property, which ensures the
success of the professional activity of a specialist. In
light of the above, modern Ukrainian higher
education faces the problem of preparing a teacher-
philologist for a new Ukrainian school, not only
capable of effective inter-ethnic cooperation, but also
able to instill skills of cross-cultural communication
to his students.

Analysis of recent research and publications. The
theoretical basis for determining the ways of solving
this problem is the work devoted to the concept
definition of  «cross-cultural ~ communication»
(E. Goll, G. Traiger); psychological and pedagogical
research  on  problems of  cross-cultural
communication (T. G. Grushevitska, O. P. Sadokhin,
S. G. Ter-Minasova);  pedagogical ideas  of
integration (V. |. Zagviazinsky, V. O. Slastonin) and
the humanization of education (B.G. Ananiev,
I. O. Zimnia); the didactic concept of the education
content as the basis for creating a technology for
forming skills of cross-cultural communication from
the standpoint of integration (I. Y. Lerner,
M. N. Skatkin); the question of the effectiveness of
foreign cross-cultural communication, idiomatic and
stylistic adequacy of speech (L. P.Smeliakova,
G. I. Podosinnikova, V. M. Topalova). The
methodological basis are communicative-active and
cultural approaches.

As the experience of higher education shows,
cross-cultural communication is not yet sufficiently
used in the practice of teaching a foreign language.
This is primarily due to the limited ability of
Ukrainian graduates to communicate with colleagues
from other countries (during the practice, attending
conferences, seminars). It is possible to solve this
problem by intensifying the use of modern
information technologies and the latest methods of
training. Therefore, the relevance of the article is
evident at the present stage.

Formulating the goals of the article. The aim of
the article is to substantiate the feasibility of using
modern information and communication
technologies and the latest methods of teaching at
foreign language lessons in order to prepare
intending  teachers of philology for the
implementation of cross-cultural communication.

Today, the purpose of teaching a foreign language
involves not only the study of language as a «form
for the expression of external content», «as a system
of signs», «information code», but also as a
phenomenon, that is closely related to human activity
and culture, since language as a social phenomenon
can not exist without man. The reorientation of
teaching a foreign language to a communicative
foreign language education sets for the student new
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goals and objectives aimed at mastering a foreign
language communication.

Presentation of the main research material. Even
the philosophers of the ancient world considered the
relation of language and culture and noted the active
role of language in the development of culture, the
achievement of scientific truths. Having formed in
society, language contributes to the flowering of
culture, reflects the national psychology, socio-
historical ~ conditions of life and cultural
characteristics of the people. It is logical that the
language as a means of communication acts as an
instrument of transferring the cultural values of the
people speaking this language. Thus, the language is
as «a component of spiritual culture, a necessary
means of human thought and communication, a
condition for emergence and development of these
people, as well as the transfer of cultural values from
generation to generation» [9]. Thus, linguistic
education as a result of mastering communicative
competence involves not only the formation of the
ability of students-philologists to practical use of the
language being studied, but also the mastering the
ability to understand the bearer of another world view
and communicate with him. That is, the result of
linguistic education is a deliberately formed
secondary linguistic person with large background
knowledge of the country, language of which is
studied.

To understand the behavior of a representative of
another culture and respond him adequately in a
particular situation, one needs to know what behavior
is traditional and common in this culture, because
each culture has its own specific model of socially
acceptable and appropriate behavior that is effective
in achieving the goals of communication
(interaction). Therefore, in order to learn a foreign
culture of communication, it is necessary to develop
cross-cultural competence and teach communicative
behavior from the initial stage of teaching a foreign
language.

The beginning of the 21st century is characterized
by a revision of the fundamental foundations of
linguistic  education.  Modern  geopolitical,
geoeconomic and geocultural situations require the
introduction and use of innovative technologies in the
system of language education that contribute to the
formation of a «secondary linguistic personality».
According to E. Goll, who together with G. Treiger
in 1959 first proposed the main principles of the
theory and the term «intercultural communication,
the main purpose of teaching foreign languages is to
teach the language as a real and excellent means of
communication [11].

Important aspects of cross-cultural
communication are such concepts as «culture»,
«socialization», «<communication».
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Culture is a way of thinking and life, through
which a person receives a set of views, values, norms
and beliefs that are taught and supported by other
members of the group. This set of basic assumptions
and solutions to the problems of the world is a
common system that is passed from one generation to
the next to ensure survival. Culture consists of
unwritten and written principles and laws that govern
how a person interacts with the outside world. The
members of any culture can be identified by the fact
that they share some similarities. They can be united
by religion, geography, race or ethnicity.

Socialization is a term used by sociologists, social
psychologists, anthropologists, political scientists
and educators to get acquainted with the process of
inheritance and the spread of norms, customs, values
and ideologies that provide the individual with the
skills which are necessary to participate in their own
society. Thus, socialization is «a means of achieving
social and cultural continuity» [5, p. 8].

Socialization describes a process that can lead to
desired results — sometimes labeled as «moral» — in
relation to the society in which it occurs. Individual
views on certain issues, such as race or economics,
are influenced by social consensus and are usually
subject to what society perceives to be acceptable or
«normal». Many socio-political theories argue that
socialization provides only a partial explanation of
human beliefs and behavior, arguing that people are
not empty sheets defined by their environment.
Scientific research suggests that people are formed
both by social influences and by genes. Genetic
studies have shown that the human environment
interacts with its genotype to influence behavioral
implications.

Communication (from Latin communicare,
«share») is a purposeful activity of information
exchange between two or more parties to transfer or
obtain desired values through a common system of
signs and semiotic rules. The main stages of
communication are: the formation communicative
intention, the composition of messages, message
encoding and signal transmission, receiving a signal,
decoding messages and, finally, the interpretation of
the message by the recipient.

All communication is cultural — it relies on the
ways in which people learned to speak and give
nonverbal messages. Every day people do not always
communicate the same way, because factors such as
context, individual personality and mood interact
with the various cultural influences that people have
learned, and this affects their choice. Communication
is interactive, so the important impact on its
effectiveness is the relationship of people with others.
In the process of contacts with individuals who use
other cultural norms in their behavior, awareness of
the characteristics of their own culture is realized.
Often this kind of interaction causes discomfort and
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creates situations of conflict that requires a thorough
study [4, p. 43].

In the process of cross-cultural communication,
each person at the same time solves two most
important problems — strives to preserve his cultural
identity and engage in a different culture. The
combination of possible solutions to these problems

defines four basic forms of cross-cultural
communication: direct, indirect, mediate and
unmediate. For direct communication, the

information is addressed directly from the sender to
the recipient. It can be done both verbally and in
writing. In direct communication, the greatest effect
is achieved through oral speech, combining verbal
and nonverbal means. In indirect communication,
which is mostly one-sided, information sources are
works of literature and art, radio reports, television

broadcasts, publications in newspapers and
magazines, electronic media, etc.

Cross-cultural ~ communication  refers  to
communication  between  people that are

distinguished by one of the following features: work
style, age, nationality, ethnicity, race, gender, sexual
orientation, etc. Cross-cultural communication in the
broadest sense is also used to describe attempts to
exchange, discuss and mediate cultural differences
through language, gestures and body language. It is
through intercultural communication that people
belonging to different cultures communicate with one
another. In a purely scientific sense, cross-cultural
communication is a hybrid branch of academic
disciplines that combines cultural anthropology,
sociology and international studies focused on ways
to facilitate understanding across borders and
cultures.

Taking into account the purpose of our article,
which is the professional training of intending
philology teachers (specialists who learn the culture
of another nation and instill it into the younger
generation by means of a foreign language), we will
consider cross-cultural communication as a special
form of communication between two or more
representatives of different cultures, during which
there is an exchange of information and cultural
values of interacting cultures. The process of cross-
cultural communication is a specific form of activity
that is not limited only to the knowledge of foreign
languages, but also requires knowledge of the
material and spiritual culture of another nation,
religion, values, moral attitudes, ideological notions,
etc., which collectively determine the model of
behavior of communication partners. Only the
combination of two types of knowledge — language
and culture provides, in the opinion of
O. P. Sadokhin, effective and fruitful communication
[7].

The researcher divides the component elements of
cross-cultural communication into:
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- affective (tolerance, empathy);

- cognitive (cultural-specific knowledge that
promotes mutual understanding);

- procedural (communication strategies, which
include the beginning of conversation, language
cliche, etc., that are inherent in another culture) [7].

Information constituting the content of the
communication process does not exist in isolation,
but inextricably interconnected with the cultural
world view that exists on each side. Together, the
cultural world view and communicative information
form the context of the communication process. It is
accepted to allocate the internal context and the
external context.

An internal context is a set of background
knowledge, values, cultural identity and individual
characteristics of the individual. It is also possible to
relate the mood with which the communicator enters
communication and which forms the psychological
atmosphere of communication. The external context
of communication is time, scope and conversation.
An important point is the place of communication,
which  determines the background of the
communicative process.

Expansion of international relations of Ukraine
and deepening of European integration processes
have caused significant changes in the field of
teaching foreign languages, the status of which in our
country is constantly increasing. At the present stage
of the development of content of foreign education,
an active introduction of a competent educational
paradigm is taking place. It considers a foreign
language not only as a means of interpersonal
communication, but also cross-cultural
communication.

Appeal to a competent paradigm in the process of
teaching a foreign language is due to a number of
objective circumstances, among which the most
significant are the ability to coexist in the general
living space, which means to be able to build a
dialogue with all individuals of this space, be able to
establish humanitarian cross-cultural connections
between representatives of different cultures and
countries. An important role in this is played by a
foreign language, which appears to be the only
possible tool by which the realization of the links of
mutual understanding and interaction between
representatives of various linguistic and social
communities becomes real.

In the context of a competent educational
paradigm developed by scholars on the basis of the
European Recommendations on Language Education
(2001), a student must not simply master the use of a
foreign language as a means of communication, but
act as a social agent, that is, a member of a society
capable of fulfilling certain tasks in living conditions
and the socio-cultural environment. Therefore, when
learning the language, attention is also given to
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cognitive, emotional, volitional and other individual
qualities and abilities of the language user as a
representative of the society [10, p. 9]. The
knowledge and skills that a student acquires in the
process of foreign education gives him the
opportunity to reach a certain level of development
of communicative competencies — the necessary
components of cross-cultural communication,
through which his competence as a language user is
formed. In this regard, the goal of modern teaching
of foreign languages in higher schools is the
formation  of  cross-cultural ~ communicative
competence of students, which includes language and
linguistic, socio-cultural and  sociolinguistic,
discursive and strategic competences. The high level
of development of such competence enables the
students to increase mobility and increase the
chances of employment.

Students should acquire the following skills in
real life conditions of cross-cultural foreign
communication: 1) to use a foreign language (in all
its manifestations) in authentic situations of cross-
cultural communication (process of formation of
skills and abilities); 2) to explain and assimilate (at a
certain level) another way of life / behavior
(processes of knowledge); 3) to expand the individual
world view by attracting to the linguistic world view
the native speakers of the language being studied
(processes of development) [3, p. 19].

From the list of skills we can conclude that cross-
cultural communicative competence as a part of the
goals of modern foreign education serves an
integrative whole and includes in its content
educational and developmental aspects of teaching a
foreign language.

Knowledge that is necessary for successful cross-
cultural communication is divided into specific
(knowledge of a particular culture) and general
(tolerance, empathy, knowledge of general cultural
universals) [7, p. 45]. The main and obligatory
features of readiness for intercultural communication
are:

- openness to the knowledge of another’s culture
and the perception of psychological, social and other
intercultural differences;

- psychological mood for cooperation with
representatives of another cultures;

- ability to distinguish between collective and
individual in  communicative  behavior  of
representatives of other cultures;

- ability to overcome social, ethnic and cultural
stereotypes;

- possession of a set of communicative means and
their correct choice depending on the situation of
communication;
adherence to etiquette standards
communication process.

in the
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Accordingly, cross-cultural competence in its
essence acts as a complex phenomenon, which
includes linguistic, sociocultural, sociolinguistic,
social, discursive, strategic competence, as well as
such knowledge and experience of cross-cultural
communication that provide the formation of a
«secondary linguistic personality».

By the mid-1980s, western science had the idea
that cross-cultural competence could be mastered
through the knowledge gained in the process of cross-
cultural communication. Knowledge of this kind was
divided into specific, which were defined as
information about a particular culture in traditional
aspects, and common, which included the possession
of such communicative skills as tolerance, empathy
listening, knowledge of general cultural universals.

The main goal of any communicative process is
the desire to be understood by your partner, which
implies the need to maximally complete and
accurately convey your information, knowledge and
experience to the interlocutor. For understanding, a
set of knowledge, skills and abilities common to all
communicants is required, as well as a positive
attitude to the presence of various ethno-cultural
groups. This set is cross-cultural competence, which
implies readiness to conduct dialogue on the basis of
knowledge of one’s and another’s culture, ability to
navigate in partner’s time and space, his social status,
in ctoss-cultural differences, using different language
forms (professional vocabulary, jargon, formal /
informal styles) [2, p. 18].

Since the formation of cross-cultural competence
is an integral result of education and upbringing
based on dialogue between cultures, the
psychological and pedagogical conditions and the
mechanisms of its formation should be found on the
components of personality, among which we can
distinguish [8, p. 129]:

-cognitive component (knowledge about cultural
and universal human spiritual values, relations,
events, phenomena, processes, culture and
spirituality of the people);

- value-normative component (interests, views,
social settings, value orientations, beliefs, moral and
ethical principles and norms of the personality);

- moral-volitional component (positive motives of
activity and behavior, sense of duty and
responsibility, will and purposefulness, setting on
productivity, parity and cooperation, consensus and
compromise, social activity, etc.);

- socially cultural component (development and
engaging in culture, spirituality, values, traditions of
own nation and other people).

There are the following ways of forming cross-
cultural competence:

-to understand the peculiarities of native and
foreign culture;

-to replenish knowledge about different cultures;
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- to gain knowledge about socio-cultural forms of
interaction in a foreign culture.

In cross-cultural competence the language,
communicative and cultural levels are distinguished
[8, p. 26]. Language competence provides the right
choice of linguistic means, adequate communication
situations and the ability to apply the past
communicative experience in new situations.
Language competence is always higher in the native
language than in the foreign language. Lack of verbal
means when it is necessary to communicate in a
foreign language is a strong incentive to improve
language skills. It should be noted that the factor of
linguistic competence in cross-cultural
communication has a relative character, as in
assessing the language competence of representatives
of different cultures different criteria are used;
different cultures may not coincide with the idea of
what is right or wrong in terms of speech use; the
assessment of the level of competence differs
depending on the goals of communication (people
can communicate well in a foreign language at the
everyday level, but do not have sufficient
competence to communicate at a professional level).

Cultural competence is the understanding of
background knowledge, values, psychological and
social identity characteristic of the cultural
environment of communication. It provides the
ability to extract the necessary information from
various cultural sources (books, films, periodicals,
political phenomena, etc.) and differentiate it from
the point of view of significance for cross-cultural
communication.

The communicative competence includes the
techniques and strategies that are necessary for
effective communication. Its constituent elements are
the following skills:

-to interpret the signals that are specific to the
culture of the willingness of the interlocutor to start
the  communication or  unwillingness to
communicate;

-to determine the proportion of speaking and
listening, depending on the situation and cultural
norms of the communication environment;

- to express own opinion adequately and
understand the opinion of the interlocutor;

- to send the conversation in the right direction;

-to submit and interpret signals of changes in
communicative roles and signals of the completion of
communication;

-to preserve the communicative distance accepted
for this culture;

-to use verbal and nonverbal means, acceptable
for this culture;

-to adapt to the social status of communicants and
cross-cultural differences;

-to correct own communicative behavior.
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A new model of the educational process is to
create the conditions for the formation of key
competences of a future specialist. According to the
current definition, key competence is a system of
universal knowledge, skills, as well as the experience
of unaided activities and personal responsibility of
students. So, speaking of linguistic education, the key
competencies can be considered as such knowledge
and experience of cross-cultural communication,
which serve the purposes of forming a «secondary
linguistic personality».

The modern educational process is aimed at
developing the ability of students to be an effective
participant in cross-cultural communication during
its connection through various channels of
communication to a new social reality for him. This
can be achieved through the purposeful formation of
socio-cultural competence of students-philologists,
which includes a set of linguistic, country studies and
socio-cultural knowledge not only of its own culture,
but also of the culture of the country, the language of
which is being studied, helping to achieve successful
cross-cultural communication. The achievement of
an adequate understanding of the participants in a
communicative act is possible if they have the same
background knowledge. In other words, the
participant in cross-cultural communication must
know and understand what the partner in
communication talks about. The formation of
background knowledge for future teachers of
philology is one of the main tasks of professional
training, since the availability of background
knowledge is the main component of the formation
of secondary linguistic personality.

Thus, the formation of a globalized and
information-dependent ~ society  requires  the
implementation of a new paradigm of higher
education based on the principles of humanism.
Modern geopolitical, geoeconomic and geocultural
situations require the introduction and use of
innovative technologies in the system of foreign
language education, which contribute to the
formation of «secondary linguistic personality».
During the training of the future philologist for cross-
cultural cooperation, a self-awareness training should
be used, in which the person knows the cultural
principles of his own behaviour; cognitive training,
in which students are given information about
different culture; attribution training that teaches to
characterize situations that explain behaviour in
terms of different culture. There is also an effective
training based on the play of the proposed conflict
situations. In order to prepare for cross-cultural
cooperation, so-called cultural assimilators have
become widespread in many countries. Their goal is
to teach a person to see the situation from the point
of view of the members of another group, to
understand their vision of the world. A new model of
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educational process is to create conditions for the
formation of key competencies, in particular,
intercultural competence. Formation of background
knowledge of future philologists is one of the main
tasks of professional training, since the availability of
knowledge is the main component of the formation
of secondary linguistic personality.

In recent decades, the education system has
undergone significant changes through the
development of new technologies that have
penetrated all spheres of life, simplifying and
accelerating the process of interpersonal and business
communication not only within Ukraine but also
abroad. Information communication learning
technologies are the main tools for the formation of
cross-cultural competence of students of philology
and help them to become effective at cross-cultural
communication, especially in the absence of personal
travel abroad for speech practice. The use of modern
technologies, in particular the Internet, when learning
foreign languages becomes more attractive for
students of higher education institutions, giving them
unlimited access to interesting study materials, which
differ favourably from static outdated texts in
textbooks. With the Internet future philologists have
access to unlimited number of authentic foreign
language information.

According to V. V. Bezludna software along with
the use of the Internet and special computer programs
become an integral part of the learning process. To
this group of technologies the researcher includes
such specialized programs as:

- computer courses (Reward, The Business);
electronic  dictionaries and translators
(Macmillan English Dictionary, Lingvo, Prompt);

-test cases, with the possibility for the teacher to
create their own tests;

-professional software, the example of which is
the program Power Point, used for the preparation of
presentations, slide shows and PR-actions, the
creation of a portfolio [1].

The use of the Internet and other technologies
provides great opportunities for the teacher when:

- searching for additional material — the teacher
can refer to the existing specialized sites and find
more material, saving time;

- preparing tasks — for example, use of electronic
Macmillan English Dictionary for lexical exercises
and interpretation of words in English;

- checking individual tasks (writing e-mail or
business letter and sending it electronically to the
address of a teacher or another student with the
possibility of receiving an answer);

- improving methodological work (creating a
manual with audio material, recording the speech or
involving speakers of the language, using
professional programs such as Adobe Audition).
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One of the most effective ways of activating
students in the process of foreign language learning
is the Task Based Learning (TBL) technology, a
learning method of communication tasks, which was
launched in the 80’s of the 20" century as opposed to
the traditional Presentation, Practice, Production
(PPP) approach — a three-step model consisting of
explanation, exercise and practical application.
Despite its effectiveness and reliability, this approach
does not take into account individual needs and
peculiarities of the student, as tasks tend to be
pseudo-communicative and focus on the
development of lexical or grammatical material. In
contrast, TBL considers language not as a set of
lexical and grammatical phenomena, but as an
instrument for achieving certain goals, similar to the
use of native language in everyday life, where it is
primarily a means of communication.

Within the framework of this technology, it is
important to provide students with a communicative
task in order to ensure their active participation,
picking an interesting topic for discussion, which
motivates them and causes an internal need for
communication, and thus contributes to the most
effective development of speech. What is a
communicative task? Carrying out the game, solving
the problem and exchanging information can be
considered as an urgent task for TBL only if we avoid
total concentration on structures and forms. This
approach does not mean ignoring the correctness of
the language, tasks must have an appropriate level of
complexity, and their implementation must require
the use of all acquired knowledge and skills in a
foreign language and give students full freedom of
choice of language means. Therefore, the tasks in
which students receive a list of words or structures
that need to be taken or a dialogue in which they only
play their roles are not TBL-based. However, a role-
playing in which to find the right solution to a
problem or to reach agreement on certain issues can
be considered a real communicative task.

T. M. Naumenko notes that the role-playing helps
to realize the main methodological principle — the
communicative orientation of education, promotes
students’ motivation to learn a foreign language,
allows to take into account the psychological and age
features of students, their interests and inclinations,
the scope of their activities, modelling the situations
of real communication [6, p.5]. The role-playing
activates the students’ desire for contact with each
other and the teacher, creates conditions for equality
in the language partnership, destroys the barrier of
communication and gives the opportunity to speak
unsure students and thus to overcome the language
barrier. In the role-playing everyone gets a role and
must be an active partner in language
communication. In games students master such
elements of communication as the ability to start a
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conversation, keep it going, interrupt the interlocutor,
at the right moment to agree or disagree with his
opinion, the ability to listen to the interlocutor, ask
questions and so on. Almost all the time in the role
playing is given to speech practice, while not only the
speaker but also the listener is as active as possible,
since he must understand and remember the partner’s
replica, correlate it with the situation, determine how
much it meets the requirements of intercultural
communication. Consequently, the key requirement
for Task Based Learning technology is to set a goal
that needs to be achieved in the communication
process. In this case, the language is assimilated not
as a set of linguistic phenomena, but as if in a «social
context», that is, it is associated with the situation of
communication, in which certain lexical and
grammatical units are typically used by native
speakers. Language learning takes place in the
process of communication and interaction, which
promotes the development of students’ language
competence [12].

The effective process of preparing future teachers
of Philology for the implementation of cross-cultural
communication is determined by the complex of the
following pedagogical conditions:

- organization of interpersonal interaction and
mutual understanding between the teacher and
students, between students — representatives of
different cultures within the group, faculty and
university;

- inclusion of a student-philologist in practical
cross-cultural communicative activities, in which the
student’s professional and creative potential is
actualized and formed;

- continuous development and complication of
speech activity.

The following pedagogical tools, forms and
methods of work with students are considered
effective for the professional study of a foreign
language in order to implement intercultural
communication:

1. Disclosure of the creative potential of the
student’s personality. Innovative models are used to
create the pedagogical conditions for active learning
and the development of creative potential of students.
The development of information culture in students
is considered to be leading in language learning.
Students tend to self-knowledge and to self-
improvement, so it is expedient to develop
intellectual self-regulation in them. Collective work
(pair, group) also contributes to the development of
each student. For example, dialogue speech is better
trained in debates and discussion of situations:
Chances of Success, Education Abroad or in
Ukraine? Youth in Ukraine & GB / the USA, World
in Action; in role-playing games / scripts: Making
Social Arrangements, Sharing a Flat, Designing a
Holiday Abroad, Planning a TV Program
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(geographic, cultural or historical aspect), Giving
Health Advice, Making a Deal; in modeling business
communication: Choosing a Profession, Pedagogical
Practice, Start a Language School; in simulation
games (for example, after watching a video). Written
language is formed using innovative techniques such
as Conference Approach to Writing, Writing
Strategies and Procedures, Language Arts Today,
Guided Practice; Grammar, Mechanics and
Curriculum Connections, Thinking Like a Writer,
Reading-Writing Connections. Language clubs,
video reviews, followed by discussions of films
involving foreigners, and practical lessons on the
system of two teachers (from Ukraine and the
English-speaking country) proved themselves to
work well in practice.

2. Study and comparison of the culture of native
and English-speaking countries. Textbooks, that have
a modular presentation of material with video and
audio accompaniment, add to the formation of world
outlook and awareness of students: introduce the
achievements of universal culture and national
mentality in the general, situational and cultural
dimensions.

3. The potential of Internet technologies as a tool
for intensifying the educational process. In order to
facilitate the search for the necessary data in the flow
of information, the teacher should plan courses of the
thematic modules to motivate the students to study
the algorithm for finding the necessary information;
refer to additional information sources online and
various search engines.

4. Authentic literature is a source of knowledge.
The dynamics of the formation of professional
knowledge occurs in the process of working with
authentic material. We consider it useful to prepare
an algorithm of socio-cultural analysis of the text for
the perception and decoding of its content. Also the
«Whole Language» method helps to learn the
components of language and culture in the context of
a whole literary text or microtext content of different
nature.

5. The use of the potential foreign language
classes for the realization of tasks involves the ability
to apply situations with the predominance of
problematic communicative tasks and basing on
functionally adequate text.

6. Self-study student’s research work significantly
increases the level of his cognitive interests, teaches
him to obtain knowledge and forms a habit and a
desire to study constantly. The research has shown
that the project design method (Topic Projects),
which involves the joint work of several students, is
promising as it ensures the integrity of student
competence development.

7. The correlation and comparison of countries
through languages. People are becoming highly
mobile socially and geographically in order to to
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obtain quality education by combining several
models of learning, gaining experience and better
employment. The need for long-term training is the
essence of lifelong learning.

Conclusion. Consequently, cross-cultural
communication refers to the interaction of individuals,
groups or organizations belonging to different
cultures. In the scientific sense, cross-cultural
communication is a hybrid branch of academic
disciplines that combines cultural anthropology,
sociology and international studies focused on ways of
facilitating understanding across borders and cultures.
The components of cross-cultural communication can
be divided into affective (tolerance, empathy);
cognitive (cultural-specific knowledge that promotes
mutual understanding); procedural (communicative
strategies that include the beginning of a conversation,
language cliches inherent in another culture). The
effectiveness of the process of cross-cultural
communication ensures the appropriate competence of
the speaker. In the light of modern European
educational trends cross-cultural communicative
competence as the main goal of foreign language
education is an indicator of the formation of the human
ability to act effectively in intercultural
communication. Cross-cultural competence is a set of
knowledge, skills and abilities, through which a person
can successfully communicate with partners from
other cultures, both on a routine and on a professional
level. The formation of cross-cultural competence is
an integral result of education and upbringing on the
basis of the dialogue of cultures, so psychological and
pedagogical conditions and mechanisms of its
formation should be based on the components of
personality. For the successful preparation of future
philologists for the implementation of foreign
communication and the formation of their cross-
cultural competence, it is necessary to organize
interpersonal interaction and mutual understanding
between the participants of the educational process, to
include the student-philologist in practical cross-
cultural communicative activities, to develop
continuously and complicate the speech activity. It is
possible to achieve this by revealing the creative
potential of the student’s personality through the
means of a foreign language, independent search
activity, studying the culture of native and English-
speaking countries, and comparing these countries
through the prism of language, the use of the potential
of Internet technologies as an instrument for the
intensification of the educational process and
unrestricted access to authentic sources, the use of the
potential of foreign language classes for the
implementation of tasks, the implementation of which
involves the ability of future philologists to apply
situations with the domination of problem and
communication tasks and based on functional,
adequate text.
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The prospect of our further research is seen in the
study of interdependence and the close connection
between teaching foreign languages and cross-cultural

communication. Taking into account the theories, it is
worth considering the problem of misunderstanding in
the process of cross-cultural communication.
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