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Resume:

The article is devoted to the questions
of innovative approaches inteaching a
second foreign language.  After
analyzing the learning situation and
using some research from specialists
some practical advice is given for the
teachers to more effectively organize
the learning process.

Teaching a foreign language at a
university has its own peculiarities
connected with the need to implement
the principles of a professionally-
oriented approach  to learning.
Teaching two foreign languages at the
Faculty of Philology is a long-standing
tradition that acquires new features,
adapts to modern conditions and varies
in different higher educational
institutions. However, the study of the
second foreign language demands an
innovative approach and requires in our
opinion a thorough study. Nowadays,
when students so often hear English on
television, radio, when they see that
English is the language of international
communication, they usually have the
desire to learn English — they have a
motive. So, when studying a second
foreign language, the teacher must be
able to develop the same motives for
students, to cause interest,
encouragement and desire. Therefore,
the task of the teacher is to target
students to work independently to
master the second foreign language.
An indispensable condition for the
effectiveness of the learning process of
the second foreign language is its
cognitive and communicative character,
which implies a conscious
assimilation.When teaching a second
foreign language, it is very important to
use modern educational technologies,
and this requires both study guides and
the intensity of the learning process, for
example: problem learning; collective
training; multilevel learning; research
methods of teaching; design training
methods; technology of business, role
and other types of games; learning in
collaboration; distance learning
technology.

Thus, in teaching Englis as a second
foreign language there are certain
methodological features. However, at
any stage of learning, the main goal of
classes should be the communicative
development of students, which lays the
foundation for further self-improvement
in this language.
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AHoTauin:

Kotnsaposa BikTopis, BapaHuoBa
IpuHa, Tkau MapuHa. IHHOBaUiNHI
nigxoau A0 HaB4YaHHSA apyroi
iHO3eMHOI MOBM.

CTaTTio  MPUCBAYEHO  BUKOPUCTaHHIO
iHHOBaUiNHMX  nigxodiB A0 HaBYaHHS
apyroi  iHosemHoi moBu. Ha  ocHoBi
aHanisy HaByYarnbHoI cutyauii
Ta JocnigkeHb cneuianictiB uiei ranysi
HagaHo nesiki npaKkTUYHi nopaau
Buntensm anss Ginbw  edeKTUBHOI
opraHisauii HaBYarnbHOI AisinbHOCTI.
HaByaHHa iHO3emMHOi moBu y 3BO mae
cBOi ocobnueocTi, noB’s3aHi
3 HeoOXxigHiCTIO  peanisauii  npuHUMNIB

npodeciiHo OpiEHTOBaHOro mnigxogy Ao
HaBYaHHA. BuknagaHHs ABOX iHO3EMHUMX
MOB Ha dinonorivHomy dakynbTeTi —
[aBHA Tpaawuuis, sika HabyBae HOBUX puc,

ajanTyetbCs OO  CYyYaCHWX  YMOB
i BapitoeTbCsl B pi3HuXx Buwax. OpHak
HaBYaHHA  Opyroi  iHO3eMHOi  MOBM

BMMarae HoBaTOpPCbKOro nigxody i, Ha
Hawy AYMKY, — PEeTENbHOMo BUBYEHHS.
HwHi, konn cTyaeHTM Tak 4acTto 4ylTb
aHrninceky Moy no TenebaveHHo, pagio,
KONMM BOHW 6GayaTtb, WO aHrnicbka Bce
Oinblle CcTae MOBOKW  MiXHapOAHOro
CMiNKyBaHHS, Y HUX BWHUKAE OaxxaHHs
BMBUUTM L0 MOBY, TOOTO 3’ABNSiETbCSH
MoTuB. OTXe, Mig Yac HaBYaHHA ApYyroi
iHO3eMHOi MOBM BMKNaga4y MNOBUMHEH He
nvwe BMITU MOTMBYBATU  CTYAEHTIB,
BUKINKATK B HUX iHTEPEC i NparHeHHs J0
OMnaHyBaHHs L€l MOBM, a 1 HaLinuTu ix Ha
CaMOCTilHy pobOTy 3 OBOMOAIHHA OpYrok
iHO3eMHO MOBOK. HeoaMiHHOI YyMOBOIO
edeKTMBHOCTI Mpouecy HaBYaHHs Apyroi
iHO3eMHOI MOBW € 1Oro nisHaBanbHUM
i KOMYHiKaTUBHMWN Xxapakrep, o
npunyckae ycsigomneHe 3acBoeHHs. [lig
YyaCc HaBYaHHA Apyroi iHO3eMHOi MOBWU
OyXXe BaXnvBO BUKOPUCTOBYBATU Cy4acHi

OCBITHi TexHonorii Ta IHTEHCUBHICTb
HaBYanbHOro npouecy (HaBYanbHi
NoCibHMKY; npobnemHe HaBYaHHS;
KONEeKTUBHE HaB4aHHS; GaraTopiBHeBe
HaBYaHHS; [ocniaHnLbKi MeToam
HaBYaHHA, Ou3aliH MeTofiB HaBYaHHS;
TEXHOIOril AiNoBUX, PONbOBUX Ta iHLINX
BMAiB  irop; HaBYaHHS B cniBnpaui;
TEeXHomnorii  AUCTaHLUIAHOrO  HaBYaHHS).

Omxe, nNpouecy HaBYaHHS aHrMINCLKOI SIK
apyroi  iHO3eMHOi  BRacTuBi  MEBHI
MEeTOANYHI 0CcOBNMBOCTI, OAHaK Ha OyAapb-
SIKOMY eTani HaB4YaHHS NPOBIAHOK METOK
3aHATb  Mae  OyTM  KOMYHiKaTMBHUI
PO3BUTOK Y4HIB, sikKMA € 6as3o ans ix
noganbLLoro CaMOBJOCKOHAaIEHHS
B OBOJOAiHHI LIiEt0 MOBOIO.

KntoyoBi cnosa:
apyra MoBa; KOHTaKT Mk ABOMa MoBaMu;
[OCBIg, HaBYaHHS; HaB4yanbHa cuTyauis;
TIEKCUYHUIA 3anac.

AHHOTaumA:
KotnsipoBa Buktopus, BapaHuoBa WUpwuHa,
Tkay MapuHa. MHHOBauLWOHHbIE noaxoAbl

K 06yyeHuo BTOPOMY  MHOCTpPaHHOMY
A3bIKY.

Cratbs nocesiLieHa BOMpocam
VHHOBALMOHHBbIX noaxonos K 0ByyeHuto

BTOPOMY WHOCTpPaHHOMY si3blky. Ha ocHoBe
aHanu3a y4ebGHOM cuTyauum u nccrnegoBaHumn
cneuuanucToB B 3TOW oTpacnu  AaHsbl
HEKOTOpble MpaKTUYECKME COBETbI YUYUTEMSM
ona 6onee  adbdeEKTMBHOM  opraHu3aumm
y4ebHown 0eATenbHOCTH. ObyyeHune
WMHOCTPaHHOMY £3blky B BYy3e WMeeT CBOU
0COGEHHOCTU, CBA3aHHbIE C HEOGXOAUMOCTbLIO
peanusaumMu MNPUHUMNOB  NPOMECCUOHANBHO
OpPVEHTMPOBaHHOrO noaxoda kK o0byyeHuto.
MpenopaBaHne ABYX WHOCTPaHHbIX S3bIKOB Ha
cdunonormyeckoM  akynbTeTe —  OaBHSS
Tpaguuusi, KoTopas npuobpeTaeT  HOBble
0cobeHHOCTN, aganTUpyeTcsl K COBPEeMEHHbIM
YCIOBUSIM U BapbUpyeTCsl B pasHbIX By3ax.
OpHako obOyyeHWe BTOPOMY WHOCTPaHHOMY
sA3bIKy TpebyeT HoBaTOPCKOro mogxoda W, Ha
Haw  B3rnsg,  TWAaTeNnbHOro  U3yYeHwus.
CerogHs, korga CTyAeHTbl Tak 4acTo chbiwar
aHrMUNCKMA A3bIK MO TENEeBUAEHWUO, paamo,
KOrga OHW BUAAT, YTO AHITIUACKWIA SIBMsieTcs
S3bIKOM  MeXAyHapoaHOro obLeHusl, y HuX
BO3HUKAET XernaHue BblyuuTb 3TOT A3bIK, T. €.
nosiensietcs  MotuB. CriefoBaTenbHo, npu
M3yYEHUW BTOPOrO  WMHOCTPaAHHOIrO  A3blka
npernogasaTtenb [OIKEH YMETb HE TOJbKO
MOTUBMPOBATb CTYAEHTOB, BbI3blBaTb UHTEPEC,
BOOAYLUEBIIEHNE W >KEnaHWe u3yyaTb 3TOT
AA3bIK, HO 1 HauenueaTb nx Ha
camocTosiTenbHyt0 paboty Mo oBnageHuo
BTOPbIM MHOCTPaHHLIM A3blkoM. HenpeMeHHbIM
ycrnosuem adppekTnBHOCTH npouecca
obyyeHnss BTOpPOMY WHOCTPaHHOMY  Si3bIKy
sBnseTcs ero no3HaBaTesbHbI "
KOMMYHUKaTUBHbI xapakrep,
noApasyMeBaloLMiA  OCO3HAHHOE YCBOEHME.
Mpy 0ByyeHun BTOPOMY MHOCTPAHHOMY S3bIKY
OYeHb BaXHO WCNOJIb30BaTb COBPEMEHHbIE
obpasoBaTternbHble TeXHoMnornm
N UIHTEHCUBHOCTb yuebHoro npouecca
(y4ebHble nocobus;; npobnemHoe oO6yyeHue;
KOnnekTuBHoe obyyeHne; MHOroypoBHeBOE
oby4yeHue; uccnenoBartenbckue MeToabl
obyyeHus; aOu3aiH  MeTodoB  0byueHus;
TEXHOJNIOMMM  [ENOBbIX, POJIEBbIX W APYIvX
BMOOB urp; oOyyYeHue B COTPYOHUYECTBE;
TEXHONOMMM  OUCTaHLMOHHOIO  0By4eHuss).
Takum obpasom, ans npouecca obyyeHus
aHIMUACKOMY Kak BTOPOMY MWHOCTPaHHOMY
XapaKkTepHbl onpeferneHHble  MeToAuveckue
ocobeHHocTM. OpHako Ha nwbom aTane
0By4eHNss OCHOBHOW LIeMNblo 3aHATUWA OOMKHO
6blTb KOMMYHUKaTUBHOE pa3BUTUE Y4aLLUXCS,
KoTopoe 3aknapgbiBaet OCHOBY ans
OanbHenwero CaMOoCOBEepLIEHCTBOBaHMS
B OBMNafeHUN 3TUM 5I3bIKOM.

KnioueBble cnoBa:
BTOPOW A3bIK; KOHTAKT MeXAy ABYMS S3blkamu;
onbiT  0byyeHus:; yuebHaa  cuTyauus;
NeKCUYeCcKni 3anac.
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Setting of the problem. The problem of learning
a second foreign language after the first is not new,
but its relevance is due to the need to improve
methods of teaching a second foreign language. In
the modern world, due to globalization and
internationalization, more attention is paid to
teaching several foreign languages. It is
indispensable that the acquisition of a foreign
language becomes a necessary component of the
professional competence of the individual, a sign of
its cultural level, civilization, ability to integrate into
European-wide values, and the possession of a
specialist in a foreign language is considered by the
employer as an important personal and professional
quality. A positive reaction to changing the role of a
foreign language in society is felt in the attitude to
the discipline "Second foreign language".

Teaching a foreign language at a university has
its own peculiarities connected with the need to
implement the principles of a professionally-
oriented approach to learning. Teaching two foreign
languages at the Faculty of Philology is a long-
standing tradition that acquires new features, adapts
to modern conditions and varies in different higher
educational institutions. However, the study of the
second foreign language demands an innovative
approach and requires in our opinion a thorough
study. Nowadays, when students so often hear
English on television, radio, when they see that
English is the language of international
communication, they usually have the desire to learn
English — they have a motive. So, when studying a
second foreign language, the teacher must be able to
develop the same motives for students, to cause
interest, encouragement and desire. And for this
purpose, it is necessary to bring language activity
closer to real communication, which will enable the
use of language as a means of communication.
Sometimes the teacher does not have enough
classroom hours to spend on studying the second
foreign language in high schools. Therefore, the task
of the teacher is to target students to work
independently to master the second foreign
language. Anindispensable condition for the
effectiveness of the learning process of the second
foreign language is its cognitive and communicative
character, which implies a conscious assimilation.
When teaching a second foreign language, it is very
important to use modern educational technologies,
and this requires both study guides and the intensity
of the learning process, for example: problem
learning; collective training; multilevel learning;
research methods of teaching; design training
methods; technology of business, role and other
types of games; learning in collaboration; distance
learning technology. In the language learning
method, the concept of "second foreign" means that
the student has already studied at least one foreign
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language; it does not matter in what chronological
order — as a second, or, in fact, as a third. Each next
language will be treated as a second foreign
language. In the process of teaching a foreign
language as a second student, it broadens its
individual picture of the world by attracting the
bearers of this language to their linguistic picture of
the world, their spiritual heritage, and national-
specific  ways of achieving intercultural
understanding. He also learns to explain their way
of life, behavior.

At the same time, in the minds of the student is
carried out synthesis of knowledge about the
specifics of native culture, culture of the first and
second languages, and about the common
knowledge about culture and communication. It is
through the critical reflection of another's way of
life and the process of enriching the picture of the
world of what is being learned. When learning any
foreign  language, = communicative  purposes
determine the general methodological approach to
learning. But since students already have the
experience of studying the first foreign language,
the mastery of the second is made more conscious,
they can compare as certain language phenomena of
the first and second foreign languages, and the
organization of the learning process itself. Students
studying two foreign languages have more advanced
reflections and it is manifested where one needs to
find any analogies that facilitate assimilation, or,
conversely, to identify differences in order to avoid
complications.

Unfortunately, itmustbe acknowledged that today
in Ukrainian schools and Universities there are no
adapted textbooks, the content of which would be
based on the experience of students in learning the
first foreign language. The appearance of textbooks
will positively affect the development of foreign
language skills of students, increase the level of
communication, promote the introduction of a
person-centered approach to the educational process
in a foreign language, interest in learning foreign
languages. Thus, in teaching English as a second
foreign language there are certain methodological
features. However, at any stage of learning, the
main goal of classes should be the communicative
development of students, which lays the
foundationforfurtherself-
improvementinthislanguage.

On the basis of the analysis of works of many
scholars it should be noted that the various aspects
of the methodology of teaching the second foreign
language were studied by prominent scholars.

Among them, I.Bim[8], M. Baryshnikov [1],
N. Galskov, B. Lapidus [4], A. Anisimova,
G. Davydenko,  B. Marunevych, V. Safonova,

N. Forkun, S. Shatilova, L. Moroz, L. Sazhko [7],
V. Smokotina,  B. Hoovaizen,  T. Stegmanwho
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studied the specific conditions for the study and
teaching of the second foreign language, G. Neuner,
B. Hufeisen etc. investigated the mutual influence of
languages and cultures in the study of the second
foreign language, substantiated the need to support
the first foreign language.

In the works of the mentioned scientists the
issues of teaching a second foreign language in
higher and general educational institutions were
studied. However, despite the availability of
scientific,  pedagogical and  methodological
developments, the issue of teaching English as a
second foreign language requires additional
research.

However, today the problem of learning a second
language in the school system remains relevant and
requires further study and solutions.

Thus, the purpose of the paper is to highlight the
issues of organizing the teaching of a second foreign
language associated with the necessity of
implementing the principles of a professionally-
oriented approach to learning. The problem of
learning a second foreign language after the first is
not new, but its relevance is due to the need to
improve methods of teaching a second foreign
language.

Obijectively, English is the most commonly used
language among the languages  studied.
Consequently, in most cases, in the organization of
bullish education, the English language is the first
foreign language, and as a second student can
choose one of the Romanic languages of French or
German.

The affinity of English, German, and French is
manifested at all linguistic levels, the study of these
three languages is largely facilitated primarily by
the lexical component and the similarity of words. It
is known that in English there is a huge amount of
borrowing from all languages of the world. Thus,
almost half of the words in English are words of
French and Latin origin. If the learner has the first
foreign language at a fairly good level, then the first
foreign language (usually English) serves as a good
basis for mastering the second one. The presence of
common grammatical structures, word-formation
models, consistency of words in English (both in the
first foreign language) and in German / French (as
in the second foreign language) is a good basis for
the acquisition of languages. When mastering the
speech activity, one who learns, naturally uses his
knowledge of the system of the mother tongue,
skills in the process of mastering foreign language
speech activities. The idea was that the interaction
of two foreign languages would always have only
negative  consequences.  Therefore, it was
recommended to differentiate between the foreign
languages that were studied simultaneously in the
schedule of teaching classes teaching methods for
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them a kind of distinction in the minds of students.
But scholars believe that the contact of the two
languages brings not only mistakes and confusion,
but also positive aspects. Transference results can be
positive and negative. In the first case, the
transference accelerates the process of mastering the
new language, in the second — complicates. When
teaching a second foreign language, the main place
belongs to the methods and principles of teaching. It
should be noted that one of the basic principles of
teaching the second foreign language is
communicative-cognitive. From the first steps the
student is offered a functional language, focused on
modeling situations of real communication.

At the same time, the accumulated linguistic and
educational experience allows students to learn
samples of things and models of communication at a
more informed level. Thus, the topics of the oral
course are given in two languages. Hello! Goodbye!
Guten Tag! Auf Wiedersehen! What'syourname?
Wie heil3t du? Where are you from? Woher kommen
Sie? What is your number? Wie ist deine
Telefonnummer? The use of the communicative-
cognitive principle, combined with the comparative
approach, promotes the most effective and informed
acquisition of the new language. The unchanging
conditions for the effectiveness of the process of
teaching the second foreign language, it should be
considered its cognitive-communicative nature,
which involves the conscious development of
educational material of the second foreign language.
With a cognitive approach to learning, all kinds of
purely imitative and reproductive exercises ¢o
away. The main place in the learning process is
given in exercises and tasks of a cognitive nature,
when the second foreign language is a real means of
achieving  unfamiliar  linguistic ~ facts and
phenomena. The idea of cognition of teaching the
second foreign language is realized with the help of
methodical techniques (comparison, analysis, etc.)
and through the use of textual authentic materials.
Authentic text is a source of new information, socio-
cultural, country-studies and linguistic-national
information, and it serves as a means of learning for
all types of communicative activities.

So N. Baryshnikov highlighted the following
principles:

1) the intercultural orientation;

2) cognitive-intellectual orientation;

3) integrity;

4) rational
unconscious;

5) accounting for the linguistic and educational
experience of learning the second foreign
language [1].

In terms of improving the efficiency of teaching
a second foreign language, in addition to
traditionally known modern approaches to learning

combinations of conscious and
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a foreign language in general, there is the use of a
comparative (comparative approach / principle) that
IS most appropriate for teaching a second foreign
language. The realization of the comparative
principle makes it possible to identify both
similarities and differences in the systems of
different languages, in constructing expressions at
the level of the text.

To overcome the interference in mastering two
(or more) foreign languages it is desirable to use the
exercises that will have an accelerated skills
development, while linguistic experience is not just
absorbing the amount of knowledge, skills and
transferring them to the development of other
languages. Using linguistic experience without
analysis can lead to interference. In teaching
students, the second foreign language it is necessary
to produce interethnic relations, to involve
associations of the studied languages, interference
arises due to the fact that persistent skills are
transferred to the second foreign language.
In addition, in the active dictionary of Russian,
English and French there are about 10% of the
international vocabulary. That is why it can be
argued that the ability to detect and analyze lexical
coincidences of English and French makes the
process of mastering these languages -easier.
However, it should be emphasized that the
proportion of positive transference is significant
only with visual perception and recognition.

The discrepancy in the meaning of words in
French and English generates interference both in
the reception and in the products. According to
researchers, the first foreign language influences the
choice of words in the language into the second
foreign language, that is, in the productive forms of
speech activity, only if there is a formal similarity
(e.g, sound and graphic form) to the words of the
first and second foreign languages. Thus, the
dictionary coincidence can be divided into two
groups: sound and graphic, which, in turn, can be
complete and incomplete. The following can be
attributed to complete graphic correspondences:

French — English: une question — a question, une
table — a table, unvillage — a village,

une page— a page. Incomplete graphic
correspondences revive interference in a letter
(French — English): unetexte — a text, un exercice-
anexercise. Of course, in the study of several foreign
languages, there are some objective difficulties, first
of all, the lack of the necessary amount of time,
often lack of self-discipline. In addition, the first
foreign language is invariably an obstacle to the
study of the second one, since one can never adapt
quickly to another sound, to wunderstand the
grammatical rules of the new language, even if the
similarity of two foreign languages established. In
order to eliminate some difficulties in study
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in gthesecondforeign language, it is recommended
to perform the following. For example:

* It isnotdesirable to start studying a second
foreign language without having the solid
knowledge of the first one, especially in the field of
grammar and phonetics.

« An  important condition for a firm
understanding of the vocabulary of a foreign
language is the production of its method of
memorizing new words.

« If you have difficulties switching from one
language to another, it is recommended to take a
break in classes.

Do not be afraid that the languages are mixed:
peoplehavethe ability to switch quickly from one
language to another. Consequently, itcanbe
concluded that the teaching of a second foreign
language should take place on the basis of the same
principles that are used when mastering the first
foreign language, but because of the limited number
of hours the pace of studying from a second foreign
language should be much faster than from the first
foreign language, and work with exercises — more
intensive; the explanation of the new grammatical
material should be as concise as possible; the use of
grammatical and lexical parallels with the first
foreign language is appropriate.

Tasks and exercises should be aimed at
comparing and discussing analogies and differences,
the purpose of which is to establish links between
the mother tongue, the first and second foreign
language. For successful mastery of the second
language (German), for example, at the initial stage,
M. Zhludenko contributes to the following linguistic
features:

1) the genetic affinity of the German and English
languages;

2) latin affinity;

3) some common moments in the pronunciation;

4) the presence of a common layer of vocabulary
of Germanic origin. There are tables and matching
lists of similar words in English and German. They
should be used to quickly enrich the vocabulary of
students;

5) similar grammatical phenomena, similar in
structure and meaning;

6) similar speech samples, which are studied at
the initial level.

Thus, an appeal to the experience of learning one
foreign language is necessary for the successful
entry of the second one. This experience also
manifests itself in the fact that students have the
skills to memorize a new vocabulary, to compare
words and morphemes of foreign languages, and to
note the similarities and differences in the
grammatical and phonetic phenomena of the studied
languages. However, the specifics of teaching a
second foreign language at the university are
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primarily due to the difficulties involved in
overcoming the language barrier and the formation
of "feelings of speech”. So, at the moment we are
witnessing the fact that education becomes
multilingual, which causes the emergence of a new
linguistic phenomenon, which requires a thorough
study.

So, when studying the second foreign language
E. Shavrukova believes that it is necessary to
consider:

1. The degree of influence (both positive and
negative) on the part of the first foreign. This degree
is determined by the level of ownership.

2. At the appropriate level of formation of the
skills of the first foreign language, the probability of
their transfer from this language increases, and the
influence of the native language becomes weak.

3. The influence of the native language and the
first foreign language appears differently on
different language levels in different ways.

4. When studying grammar and statement, the
positive and negative transference from the first
foreign language appears more often, although the
influence of the native language is also significant.
Interaction of languages that depends not only the
degree of formation of abilities and skills in the first
foreign language, but also on the complexity of the
established phenomena.

5. In order to enhance the positive influence of
the second foreign language and to prevent
interference, attention should be paid to finding
matches and differences in those languages.

6. When working on phonetics, in order to
overcome the interference from the first foreign
language, differentiated exercises are required,
which are accompanied by an explanation of the
differences in the articulation of the combined
sounds.

Conclusions. Thus, the success is provided by a
methodically ~ competent  construction  of the
educational process. An effective teacher can
organize a learning process which can be taught by
a teacher who knows the psychological and
pedagogical features of teaching a second foreign
language on the one hand, and is able to conduct a
comparative  analysis  of typologically  similar
phenomena of the same category from the three
contacting languages, on the other side. For
example, to develop the technique of reading
effectively use a special type of text material — a
copy of real posters, etc. At the same time, the
words are grouped with this or that reading rule.
Readingisnot a training, but a real, directly related to
the culture of the country, and as a result forms the
installation for interesting linguistic discoveries and
acquaintance with the rich culture of the country,
the traditions, the language of which is being
studied. A distinguishingfeatureinthe teaching of a
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second foreign language is its cognitive-
communicative character. In a situation where a
person can reproduce several different phrases — a
cliché of two, three foreign languages, this is not yet
an indicator of fluency in foreign languages. In
order for a person to speak a foreign language, it is
necessary that the mechanism of bilingualism begins
to work. This process consists of organizing the
conceptual base of each language learned. Thus, the
study of the second and third foreign languages is
not merely the accumulation of linguistic material as
a result of the choice of lexical units and situations,
the perception of grammatical forms and structures.
This is a reorganization of speech mechanisms of a
person for interaction, and later, the parallel use of
two, three language systems, which initially requires
the formation of language switching skills, and
then — the neutralization of one system to create
more favorable conditions for the functioning of
another system. So Zh. Parfenova points out that the
practical implementation of the formation of the
mechanism  of  bilingualism  involves the
development and use of the following methods in
teaching:

1. Introduction of other language lexical units is
not isolated, but based on their semantic fields.

2. Exercises for the creation and consolidation of
sign relations in the form of translation from the
mother tongue to the first and from the first to the
second foreign language.

3. Development of bilingual and triple-language
situations, linguistic microsituations to create and
consolidate situational ties.

4. Exercises with words: reading, recording
under dictation, digital denominations of days,
weeks, months, numerals. Similar work contributes
to the formation of switching skills and the creation
of parallel bilingual denotative links.

5. Use of visual personal code as a means of
teaching monologue speech, which limits the
influence of the mother tongue and the first foreign
language.

6. Listening to foreign texts. It is a fact that the
teacher should predict the difficulties faced by
students in studying the second language and take
measures to mitigate the interference of language
systems (in the schedule it is not necessary to stand
in one foreign language, they need to alternate with
other subjects, different languages should be
conducted by different teachers).

These techniques and the peculiarities of
teaching a second foreign language are the most
effective ways of solving problems when learning
two or more foreign. The setting of such an
ambitious task as the study of a second foreign
language promotes the mobilization of the student's
life potential, demonstrates his desire to use his
available expertise and readiness to acquire new
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knowledge. Maintaining the psychological of the
student and creating a supportive environment for

the development of high self-organization become
the primary tasks of the teacher.
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