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Resume:

The article is devoted to the questions
of  culturological approaches in
teaching. The article stresses that
Ukraine is experiencing an era of
dynamic radical change, when the
functions of education and school as a
social institution are changing
significantly. During the development of
society, educational and upbringing
priorities in societies change, this leads
to a certain transformation and change
of traditional paradigms, and as a
consequence, to the emergence of new
ones. The content of humanistic and
culturological educational paradigms is
analyzed. The conclusion is made that
they are common in terms of orientation
of education on the upbringing of high
moral, cultural personality, capable of
preserving, passing on to future
generations and creative development
of scientific and historical heritage. The
article considers traditional educational
paradigms. It is stressed that the
content of education is usually
narrowed to the content of educational
material. However the huge information
capabilites of global information
retrieval systems provide a useful
educational transfer of information from
one generation to another. It is
concluded that without the formed
moral, cultural values the specified
possibilities of information space can do
harm. Therefore, the analysis of the
importance  of the culturalogical
paradigm in the modern educational
system of Ukraine is given in the article.
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AHoTauin:

PyTkoBcbka AnboHa. KynbTyponoriuHa
napagurma B OCBITI.

CratTio NPUCBSAYEHO npobnemi
BMKOPUCTaHHS KynbTYpPONOriYHOro
nigxody B HaBYaHHi. HaromoweHo, wWo
YKkpaiHa nepexuBae enoxy AMHaMIYHUX
pagukanbHUX 3MiH, Konu QyHKUii OCBITK
Ta LWKOMM $K COLianbHOro iHCTUTYTY
3a3HaloTb CyTTEBOIO OHOBIIEHHS.
3a3HaveHo, Wo 3 pO3BMTKOM CYChinbCTBa
3MIHIOIOTbCA  NpiopuTeTM  OCBITM  Ta
BMXOBaAHHA, WO Bede OO0 NeBHol
TpaHcdopMauii TpaguuinHnX napagurm i,
SIK Hacnigok, A0 MosBM HOBUX. Y LibOMY
KOHTEKCTi npoaHanizoBaHo 3MicT
ryMaHiCTU4HOI  Ta  KyNbTypOmoriyHOi
OCBITHIX napagurm. 3’acoBaHo, L0 BOHU €

3aranbHOMPURHATUMM 3 nornsay
CNPSIMOBAHOCTI  OCBITU Ha BUXOBAHHSA
BWCOKOMOPATbHOT, KynbTypHOT
ocobucTocTi, 34aTHol 36epiraTty,
nepegaesatv  ManbyTHIM NMOKONIHHAM

i TBOPYO PO3BMBATU HAYKOBY Ta iCTOPUYHY
cnagwwHy. lMigkpecneHo, Lo 3MiCT OCBITH
3asBuMyat  3BYXYETbCSA 0o 3MicTy
HaBYyanbHOro marvepiany, OAHaK MOTYXHi
iHbopmaLiiHi  MOXNMBOCTI  rnobanbHuX
cucteM noLuyKy iHpopmauii
3abesneyvyoTb  eekTMBHY nepegady
iHpopmauii Big oOHOrO MOKOMiIHHA A0
iHworo. CdopmynboBaHO BUCHOBOK, LUO

be3 ccopmoBaHUx MOpanbHMX
i KyNbTypHUX LiHHOCTEN 3a3HaveHi
MOXIMBOCTI iHPOpMaLiMHOrO MPOCTOpPY

3aMiCTb KOPUCTi MOXYTb 3aBOaTy LUKOAM.
[loBegeHO BaXnNMBICTb KynbTYpOMOrivyHOi
napagurMu B CyYacHi OCBITHIN cucTemi
YkpaiHu.

KniouoBi cnosa:

KynbTypa; KynbTypororiyHa napagurma;
KynbTypOMoriYyHNA  nigxid; OCBITHI  Ta
BWXOBHI NpiopuTeTU.

AHHOTaUuA:

PytkoBckas AneHa. KynbTyponoruieckas
napagurma B o6pa3soBaHuu.

CrtaTbsl NocesilleHa NpobremMe MCnonb30BaHWs
KynbTypOrnorn4yeckoro nopxoga B 0byyeHuu.
AKUEHTMPOBaAHO Ha TOM, 4TO  YKpauHa
nepexusaet 3noxy ANHaAMNYECKNX
paguKanbHbIX  M3MEHEHWN, Koraa  yHKUUM
obpa3oBaHMsi UM LIKOMbl  Kak  couuanbHoOro
WHCTUTYyTa CYLLIECTBEHHO obHoBRAOTCA.
OTmeyeHo, 4TO C pa3suTMeM  obliecTa
N3MeHsTCA npuopuTEThI obpaszoBaHus
1 BOCTIUTAHWS, 4TO BedeT K onpedeneHHon
TpaHcthopMaLuu TPaaULMOHHBLIX napagurMm u,
KaK creacTsve, K MNOsIBNEHUIO HOBbIX. B aTom
KOHTEKCTE NpoaHanM3nMpoBaHo codepXaHue
ryMaHUCTUYECKON 1 KyTbTYypONOrmyecKom
obpasoBaTesfbHbIX NapagurM. BbisicHeHo, 4TO
OHU SBNAKTCS OOLWENPUHSATBIMU C TOYKW 3PEHUSI
HanpaBneHHOCTN 0bpa3oBaHUs Ha BoCMMTaHWe
BbICOKOHPaBCTBEHHOW, KYNbTYPHOW JTMYHOCTH,
CMocoBHOW XpaHuTb, nepepasaTtb Oyaywmm
MOKOMEHNAM 1 TBOPYECKU pa3BMBaTb HayyHoe
n nctopuyeckoe Hacnegve. [logyepkHyTo, 4TO
coAepxaHve obpasoBaHWA OObIYHO CBOAUTCS
K cogepxaHuto y4yebHoro matepuana, OfgHako
MOLLHblE  MH(OPMAaLMOHHbIE ~ BO3MOXHOCTM
rnobanbHbIX CUCTEM MNoucka UWHGOPMaLum
obecneunBaloT  3PHEKTUBHYIO nepegavy
MHPOPMaLMKN OT OAHOro MOKOMEHWS K Apyromy.
CdbopmynuposaH BbIBOA, 47O be3
ChOPMUPOBAHHbIX HPaBCTBEHHbIX
N KyNbTYpPHbIX LieHHoCTen yKa3aHHble
BO3MOXHOCTM MHpopmaLMoHHOro
MPOCTPaHCTBa BMECTO MOSb3bl MOrYT MPUYUHUTL
BpeA. [JokasaHa BaXKHOCTb KyNbTypOnornyeckomn
napagurMmbl B COBPEMEHHOWN 0bpasoBaTenbHON
cucTeme YKpauHbl.

KnioueBble crioBa:

KynbTypa;  KySbTyporiorMdeckass — napagmrMa;
KynbTyporiornieckui noaxos, obpasosarteribHble
1 BOCNUTATESbHbBIE MPUOPUTETHI.

Setting of the problem. The changes taking place
in Ukraine and in the world constantly require
appropriate changes in the system of secondary
education in general and in the system of professional
training of teachers as well. In these conditions, the
identification of the mechanism of translation of
forms and methods of professional activity becomes
an important practical condition for solving the
problems of the educational process, as a number of
social and cultural factors influences this process.

A number of recent publications and studies have
emphasized that, in essence, education involves the

mastery of culture. So academician I.A. Zyazyun sees
the realization of the main content of the educational
culturological paradigm in the following areas: filling
with culturological content, axiological nature of
acquiring knowledge of the traditional education
system; formation of intercultural competence of
students; creating an educational environment of a
culturological nature, which should fill with cultural
meanings and values, educate the individual. This
leads to the belief that at the level of theoretical and
methodological analysis, knowledge can be obtained
through the integrated use of both traditional
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pedagogical and cultural approaches. This seems
completely justified in the context of another change
in educational paradigms and the modernization of
education taking place in Ukraine as a whole.

The main purpose of education - the development
of the individual, his general culture, the formation of
value orientations in relation to the world, society,
other people, to themselves, to work.

The growing need to expand the cultural space of
modern education in Ukraine coincides with similar
processes in the world educational process. All
national education systems, solving their internal
problems, build a common cultural space.
Multicultural education in developed countries has
become an integral part of their cultural policy.

It should be added that in recent years another
concept has been developing - intercultural education,
which focuses on creating a common cultural space of
education and upbringing, which is most relevant for
countries with mixed ethnic composition, typical of
Ukraine. In connection with the new socio-cultural
and educational realities, new organizational problems
of a culturological nature arise.

First, in the field of education, many humanistic
concepts have been further developed, and due to the
pluralism of positions, various approaches are being
developed both in pedagogy itself and in educational
systems.

Secondly, pedagogy and psychology of
personality development from a theoretical concept,
which has become a methodological basis for
specific pedagogical researches, expanded their
influence and accumulated potential for a new stage
of the development of personality. At the same time,
there was an expansion of its theoretical field: the
ideas of culturological development of the
personality appeared and began to be realized.

Third, the change in the leading values of
education that has taken place in recent years forces
teachers to turn to the basic values of culture in order
to understand the new cultural goals and objectives
of education in modern society, as well as to address
culturally relevant disciplines and seek adequate
means to reform education.

Finally, the subjects of educational systems, as
well as society as a consumer of the results of
pedagogical activities, are beginning to understand
the need for active saturation of the educational
process with cultural components for the growth,
formation and development of human culture.

In this study, a person of culture is considered in
the full sense of the term. This is a person:
who realizes on the basis of constant
improvement of the knowledge system his own
worldview, his place in the world, and himself as an
active exponent of socially positive attitude to the
world (nature, society, other people, work, himself)
and is able to express it in an adequate form in any
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situations of different social interaction - verbal or
figurative form;

- who feels, understands, preserves and multiplies
the beauty of the world - its harmony, proportion,
diversity, exclusivity, and so on, and himself as a an
active citizen of the society;

- who seeks to improve his spiritual life in the
process of internationalization of universal values:
Goodness, Love, Faithfulness, Honor, Dignity, Duty,
personal and social responsibility and who realizes
the values of a healthy lifestyle;

- who organizes his own behavior, language and
work in accordance with the imperatives, norms
defined by the historically determined stage of
development of society.

Thus, on the basis of this definition, we can
identify the main functions of culture, namely
cognitive, axiological, regulatory, activity oriented.

The presented definitions form a generalized
image, a pattern that can be considered as the ultimate
goal of education, which is realized in such an image
as its result. Defining a generalized ideal image of a
modern person of culture is a necessary starting point
for research.

Ukraine is experiencing an era of dynamic radical
change, when the functions of education and school as
a social institution are changing significantly. Modern
problems of education are global in nature, and also
inherent, for example, in American society. The
school must now take on the role of preparing the
younger generation in a changing world with signs of
instability and uncertainty. The similarity of the
problems of education, as the comparative analysis
shows, is especially fully and accurately stated in the
study of the classic of psychology and pedagogy J.
Bruner's “Culture of Education”, written in 1996. He
noted that the problems of pedagogy are not limited to
drawing up curricula, approving educational standards
and conducting various tests of knowledge, that such
issues are meaningless until we look at the problem
more broadly and decide what we as a society want to
achieve, investing heavily in youth education. We
must finally understand that the view of the essence of
education is derived from the view of society and its
purpose. Moreover, the latter is not always formulated
clearly and distinctly [8, p.6].

Establishing strategic priorities of education, B.S.
Gershunsky states that, being the most technological
sphere directly related to the formation of human
personality and the formation of spiritual and moral
values of the whole human community, the sphere of
education still does not fulfill its main integrative
function, which promotes spiritual unity and mutual
understanding. Its most important, culture-forming
and mental-forming purpose stays away from the
most acute problem - the ideological synthesis of
Knowledge and Faith ... [7, p.24].
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We consider a generalized description of the
stages of human achievement of educational results,
which are described in the ontogenetic sequence of
B.S. Gershunsky according to the general scheme:
“literacy — education — competence — culture —
mentality” [7, p.58-65]:

1. Literacy - the minimum required level of
knowledge, skills, creative, philosophical and
behavioral qualities of the individual, which are
required for inclusion in various activities and
relationships and are the starting point for the
subsequent continuous development of the individual.

2. Education is literacy, brought to the socially
and personally necessary maximum. Education
presupposes the presence of a fairly broad outlook on
various issues of human life and society. However, at
the same time, it presupposes a certain selectivity in
the depth of penetration and understanding of certain
issues. That is why culture oriented education should
be based on a broad general education basis. It is
impossible to be educated in one area or another
without being literate in it.

3. Competence. General education, like literacy,
is not an end in itself. In the natural division of
personality, each person has to self-determine in the
choice of a main principles and activities. It is
important to take into account the personal needs of
the most complete life self-realization in accordance
with the abilities and interests. It is clear that such
self-realization is possible only in a limited field of
activity, in which a person must be competent.

The category of “competence” is determined
mainly by the level of education, experience and
individual abilities, a motivated desire for continuous
self-education and self-improvement, creative and
responsible attitude to the process of education. The
bases of all these qualities must be present not only
in the structure and content of general education, but
also in the structure of literacy.

4. Culture. Competence in any field of activity is
a necessary component of a person's involvement in
a widely understood culture. The concept of “culture”
is interpreted differently. But its most important
attributes are a deep, conscious and respectful
attitude to the heritage of the past, the ability to
creatively perceive, understand and transform reality
in a particular field of activity and relations.

5. Mentality - the quintessence of culture. It
embodies the deep foundations of worldview and
human behavior. Mentality occupies a hierarchically
higher level and determines the content of all other
links in the structural chain of educational
performance “literacy” “education” -
“competence” — “culture” — “mentality”, determines
the specific actions of people, their attitudes to various
aspects of society. Itis clear that the result of education
should be assessed not only by the direct parameters
of the effectiveness of different activities. Ultimately,

it is important to assess the long-term results of this
activity, at the level of cultural and mental priorities
and preferences of a particular society, but taking into
account the dynamics of universal values and ideals
and changing criteria of real material and spiritual
progress and a man and society.

The development of personality in the field of
education takes place in the educational environment
through the pedagogical goal of the formation of
individual worldview and mentality in harmonious
unity with the acquired knowledge and moral values.
This ensures “... the involvement of each person in the
cultural and mental values of society, human
civilization as a whole by direct or indirect inclusion
of these values in the system of purely educational
goal-setting, content and process of education
(teaching, upbringing, student development)” [5,
p.86]. This determines the unity of the educational
environment and educational space. Mentality and
culture must harmonize with other educational
personal outcomes, learning must be culturally
appropriate.

However, the educational environment, as well as
the educational space, must be self-developing,
dynamic and cyclically renewable enough to ensure its
unity and sustainability. This is possible in the case
when there is a “.. formation and continuous
enrichment of mental space, spiritual aura of the
human community (society) due to individual creative,
active-transforming activities of people who on the
basis of education (and therefore in harmony and
Faith) are internally motivated for such activity and
see in it the highest priorities of their life self-
realization” [4, p.187]. The mentality and culture of
the individual, which is transformed through the socio-
cultural space, as if with the help of “feedback” returns
to the educational environment, enriches the latter.

A.l. Pavlenko revealed quite a completely
paradigmatic approach to modern education. He noted
that the development of the content of the reformed
education and the restoration of the educational system
are directly related to the change of the educational
paradigm. The content of the fundamental concepts of
“education” and “learning” directly depends on which
pedagogical paradigm underlies the educational
process. At this present stage of development of
humanistic education, the educational paradigm
combines the features of personality-oriented,
systemic, activity oriented, cultural-historical,
ecological approaches, and creates a perspective for
the development of culturological paradigm. The
phenomenon of the culturological paradigm has
already partially manifested itself in the modern
content of education and curricula in the reproduction
of scientific and cultural understanding of the essence
and significance of scientific knowledge and cognition
and their role in the development of human
civilization.
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Such scholars as V.P. Andrushchenko, V.S.
Bezrukova, E.V. Bondarevskaya, N.V. Bordovskaya
and A.O. Rean, V.l. Danilchuk, I.A. Kolesnikova,
N.B. Krylova, I.Ya. Lerner, A.l. Lyashenko, A.l
Pavlenko and T.N. Popova, O.Ya. Savchenko, I.S.
Sergeev, A.V. Khutorskoy, V.l. Chernichenko,
B.Yu. Shcherbakov, I.S. Yakimanskaya and others
highlighted the paradigmatic status of goals in
education as the basis for the effectiveness and
efficiency of modern pedagogical theory and
educational practice.

Therefore, in this study we consider the concept
of “paradigm”. The American philosopher of science
Thomas Kuhn first introduced the concept of
“scientific paradigm” into scientific terminology
more than half a century ago. He proposed to denote
by this term the scientific achievements recognized
by all, which for some time give the scientific
community models of problem statements and their
solution [1, p.11].

In particular, for pedagogical science V.S.
Bezrukova noted that “... the paradigm in education
is the knowledge about the structure of the
pedagogical process, which is approved as the truth
by the pedagogical community” [2, p. 25].

According to N.V. Bordovskaya and A.O. Rean,
the paradigms of education correspond to a certain
dominant component in the system of basic
parameters of education as a socio-cultural
phenomenon. The parameters that determine the
educational paradigm are the idea of the system of
knowledge and skills needed by a person of a
particular historical epoch, awareness of the type of
culture and ways of human development in the
process of mastering a certain cultural experience;
principles of coding and transmission of information;
understanding the value of education in society;
awareness of human cultural development; the role of
education in society; idea of the image and place of
the teacher as a carrier of knowledge and culture in
the educational process; image and place of the child
in the structures of education and training..

N.B. Krylova gives a more complete modern
definition of the culturological educational paradigm.
It is based on the values of individual culturally
appropriate, productive and multicultural education.
To explain this paradigm, N.B. Krylova uses
variable, multidimensional, polysystemic ideas about
culture. She notes that the culturological paradigm of
education involves the active and critical
development of the child's ways of value, moral,
reflexive mode of action in the process of cognition,
behavior and activity; ensuring productive, socially-
oriented activity and creative interaction of children
and adults on the basis of equality of senior and
junior; creating conditions for self-education, self-
determination and self-construction of each child as
a person and individuality [6, p.4-5].
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Analyzing the content of humanistic and
culturological educational paradigms, we can
conclude that they are common in terms of

orientation of education on the education of high
moral, cultural personality, capable of preserving,
passing on to future generations and creative
development of scientific and historical heritage.

During the development of society, educational and
upbringing priorities in societies change, this leads to a
certain transformation and change of traditional
paradigms, and as a consequence, to the emergence of
new ones. Analyzing and developing the theory of
paradigm shift and the history of education and science,
modern philosophers note that within a particular
paradigm there is increasing knowledge, new
approaches to research and new paradigms, which are a
continuation and development of advanced thought in a
particular field of science. “New concepts, theories,
methods orient the scientific community and research
activities on the use of theory in relation to the prophecy
of new phenomenological branches, as well as on
improving the paradigm and reforming science through
reinterpretation of theories that surround the paradigm”
[3, p. 12]. Thus, the humanistic educational paradigm
contributed to the development of personality-oriented,
activity-based approaches and the cultural-historical
approach to the development of the culturological
paradigm, which does not exclude the goals,
approaches and features of the humanistic paradigm
and influences their development.

In traditional educational paradigms, the content
of education is usually narrowed to the content of
educational material.

The huge information capabilities of global
information retrieval systems provide a useful
educational transfer of information from one
generation to another. However, without the formed
moral, cultural values the specified possibilities of
information space can do harm.

AV. Khutorskoy created a model of student
educational activity [3, p.62]. According to this model,
the core of the educational process of personality-
oriented type is the approach to the development of
cultural and historical achievements. First, the subject
of the student's activity is directly the reality he knows,
and only then the student is enriched by cultural and
historical achievements related to this reality, and his
own result can be included as an element in the general
system of knowledge.

The existence of the original cultural resource
context, the increase of the cultural product with the
further independent development of cultural
experience, cultural and historical achievements of
mankind will indicate an important culturological
basis of personality-oriented educational paradigm.
Increasing the internal personal content of education
allows to talk about developmental education in a
broad sense.
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A.V. Khutorskoy considers the personality-
oriented educational paradigm to be culturally
appropriate. He derives a parallel name — “personality-
oriented cultural appropriateness of education”, noting
that for personality-oriented and simultaneous
culturally appropriate educational process is based on
the integration of the two approaches (psychological
(O.N.  Leontiev) and methodological (G.P.
Shchedrovitsky): from the student's activity on the
development of reality to the inner personal
development, and from it to the adaption of cultural
and historical achievements [3, p.68].

It must also be acknowledged that the self-
oriented educational paradigm is based on the
humanistic paradigm. According to B.S. Gershunsky,
only in this case all other parameters of educational
systems (content, methods, means and organizational
forms of educational activity) will be, ultimately,
strategically understood, i.e. focused not only on the
tasks but also on the formation personally and
socially significant worldview qualities. The
complexity of the problem, according to the
researcher, is not to suppress the specifics of mental
characteristics due to national-ethnic, cultural-

historical, religious-philosophical differences of the
respective human communities in the search for
invariants of these qualities and their universal
equivalents. Otherwise, one-sided unitarity, a kind of
“educational chauvinism” that is organically
contraindicated, can be introduced into the sphere of
education, which inevitably causes uniformity of
educational institutions and leads to authoritarian
methods of education management. Reasonable
harmony of differentiation and integration of
educational goals, as in many other cases, is the only
reliable way to substantiate new philosophical,
axiological doctrines of educational activity [7, p.8].

Conclusions.  Summarizing the arguments
presented in the course of our study, we can
determine that the priority component of the
integrated educational paradigm can be called
humanistic and culturological.

Therefore, invariant humanistic and culturally
relevant components with a focus on the human ideal,
intercultural communication, social activity which
should be embodied by the teacher and which defines
the basic qualities of cultural personality, should be
present in the training programs of school students.
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