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Resume:
The article deals with the
intercultural aspect of foreign

language teaching in general and
the formation of students' foreign

language grammatical
competence in particular. The
culturological  approaches to

foreign language teaching (socio-
cultural, linguo-ethnographic,
linguo-culturological,

ethnographic, multifunctional, and
intercultural) are briefly described.
It is concluded that the
intercultural approach is the most
appropriate for the implementation
of intercultural foreign language
education as it reflects the modern
requirements of foreign language
teaching and enables students to
master linguistic knowledge and
communicative skills together with
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Setting of the problem. One of the main European
and global trends in both general and vocational
education is a new understanding of learning
objectives, namely the transition from the
knowledge-centric model to the formation of five
interdependent basic competences: socio-political,
informational, communicative and intercultural, as
well as readiness for education throughout life.

In modern conditions of expanding mobility and
communication, growing contacts with
representatives of various languages and cultures,
and the problems and conflicts arising in this regard
in the process of intercultural communication, it is
unnecessary to talk about the relevance of the issue
of intercultural communication and its solution. It is
obvious that "effective intercultural communication
cannot arise itself, it needs to be deliberately
mastered” (Riabukha, & Hostishcheva, 2015,
p. 224).

In accordance with the Law "On Higher
Education” (2014) and the Law "On Education™
(2017), the implementation of intercultural foreign
language education in secondary and higher
educational institutions has begun in Ukraine.
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In the methodical literature, the various ways of
solving this problem are considered quite fully. To
some extent, the approaches to the implementation of
intercultural foreign language education are also
highlighted. We will name such researchers as
G. V. Elizarova (2005), V. I. Kononenko (2008),
S. Yu. Nikolayeva  (2013), E. I. Passov (1998),
V. V. Safonova (1996), P.V.Sysoev (2003),
E. G. Tareva (2014), et al.

S. Yu. Nikolayeva expresses the conviction that
the effective implementation of intercultural foreign
education is conditioned by the correct definition of
scientific approaches to its introduction, and makes
an attempt to make a systematic analysis of the
approaches described identify the degree of their
development at three main levels: philosophical,
general scientific and specific scientific. At the
philosophical level, the main approach is humanistic;
at the general scientific level — structural, functional
and system approaches; at the specific scientific
(methodical) level — personality-oriented,
communicative, competent, culturological, reflexive,
professionally oriented and productive
approaches (Nikolaeva, 2015, p. 125).
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The culturological approach (M.Byram &
M. Fleming (1998), D. Hymes (1995),
V. I. Kononenko (2008), O. A. Kornilov (2003),
C. Kramsch  (1993), V.V.Krasnykh (2002),
S. G. Ter-Minasova (2000), E. M. Vereshchagin &
V. G. Kostomarov (1990), V. V. Vorobiev (1997),
A. Wierzbicka (1996), et al) assumes preservation,
transmission, reproduction and development of
culture by means of education; promotes creation of
optimal conditions for the absorption of universal and
national culture, awareness of the personal cultural
needs, interests and abilities.

The culturological approach includes socio-
cultural, linguo-ethnographic, linguo-culturological,
ethnographic, multifunctional, and intercultural.

The socio-cultural approach (Kramsch, 1993;
Nikolaeva, 2013; Passov, 1998; Safonova, 1996) is
focused on teaching in the spirit of peace and in the
context of the dialogue of cultures. Without
mastering socio-cultural knowledge it is impossible
to form communicative competence, as SsocCio-
cultural knowledge is necessary not only as a means
of communication with representatives of foreign
language culture, but also as a means of enriching the
spiritual world of the personality on the basis of
acquired knowledge about the culture of other
countries.

The linguo-ethnographic approach (Vereshchagin,
& Kostomarov, 1990) provides an integrated study of
language and culture. In the context of this approach,
the main source of linguistic information is the lexical
composition of the language. In this regard, the main
attention of researchers is paid to the study of
equivalent and non-equivalent lexical units,
background vocabulary, terminological vocabulary,
phraseology (Bobodzhanova, 2008; Elizarova, 2005).

The linguo-culturological approach (Vorobiev,
1997) appeared with the development and formation
of such science as linguoculturology. This approach
to language teaching makes it possible to interpret
language semantics because of cultural experience.

The founders of the ethnographic approach
(Hymes, 1995; Krasnykh, 2002) expressed the
opinion that language and culture education should
lead not just to mastering some background
knowledge, but to the development of students'
ability to adapt to new language situations. In this
approach, the main thing is the ability to understand
other people’'s behavior and interact with
representatives of another culture with a different set
of values. Research and interpretation of "alien"
cultures contribute to a better understanding of one's
own culture.

The multifunctional approach (Sysoev, 2003)
implies considering a foreign language as a language
of intercultural communication and involves the
study not only of its “classical" version but its most
common variants as well. For example, for English,

this should be British, American and Awustralian
Versions.

The intercultural approach (Byram, & Fleming,
1998; Elizarova, 2005; Safonova, 1996; Ter-
Minasov, 2000; Tareva, 2014) is considered a logical
continuation of culturological approaches. It is based
on the idea that students studying a foreign language
need special preparation so that to be ready for the
effective intercultural communication. "Languages
should be studied in an inseparable unity with the
world and culture of the peoples speaking these
languages <...> overcoming the language barrier
insufficient to ensure effective communication
between representatives of different cultures. To do
this, it is necessary to overcome the cultural
barrier" (Ter-Minasov, 2000, p. 34). It should be
noted that "cultural barrier is much more unpleasant
and dangerous than language barrier, because
cultural mistakes are wusually perceived more
painfully than language mistakes" (Kulykova,
Nasalevich, & Kharchenko, 2018, p. 23).

The so-called “Passport of Intercultural
Approach” is based on the following theoretical
grounds (Kulykova, Nasalevich, & Kharchenko,
2018, p. 53):

— The starting dominant idea — students should be
prepared to  participate in intercultural
communication, which involves the equality of the
world's picture of the participants in communication.

— Expediency — the focus on the formation of a
secondary linguistic personality who has a linguistic
and conceptual picture of the world of both native and
other linguistic societies and realizes one's own
universal entity as a cultural and historical subject.

— Specific principles of learning: multilingualism
and multiculturalism; cognition and consideration of
the value of cultural universals; culture-related co-
learning of foreign and native languages; awareness
of psychological processes related to intercultural
communication; an empathetic  attitude to
participants in intercultural communication.

Thus, "the basic educational principle of the
intercultural approach is the principle of the dialogue
that allows connecting in students’ thinking and
activities different cultures, forms of action, values
and behaviors. Formation of tolerant attitude towards
foreign culture involves the following steps: general
introduction to the culture of a country, language
training, and specialized cultural
training” (Tarasenko, & Kulykova, 2018, p. 43).

Stated above allows us to conclude that the
intercultural approach is the most appropriate for the
implementation of intercultural foreign language
education in higher education institutions of Ukraine.
The ability to analyze and compare the features of the
carriers of different cultures, as the dominant of the
intercultural approach becomes especially significant
in the preparation of modern specialists.
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There are very few works based on culturally
oriented approaches to learning grammar, since,
national, social and cultural conditioned teaching
grammar as a separate methodological concept is just
beginning to emerge. This seems to be because the
correlations between cultural values and the
grammatical structure of the language are less
obvious than the correlation between culture and
vocabulary. Meanwhile, according to the fair remark
of G. V. Elizarova (2005, p.69) they are more
significant. This fact is also noted by many other
scholars (Wierzbicka, 1996; Ter-Minasov, 2000;
Bobodzhanova, 2008; Kaftailova, 2010;
Ovcharenko, & Burenko, 2016; llova, Salkhenova,
& Galichkina, 2018).

The purpose of this article is to show how the
implementation of intercultural approach affects the
process of teaching English grammar to Ukrainian
students of language specialties "Philology. Language
and Literature (English)" and "Germanic Languages
and Literatures. Translation / Interpretation”.

The experience in teaching English to students
shows that, even having learned all the grammatical
rules of the English language, many Ukrainian
students cannot use them properly because they do
not know the features of the British or American
mentality.

The mentality of the people is the result of the
cultural and historical development of the country of
the language studied; it is culture that helps us to
understand the differences in people's behavior. To
realize communication, it is necessary to understand
what type of culture the interlocutor belongs to.

Anglo-Saxon (English and American) and
Slavonic (Ukrainian and Russian) cultures belong to
different types. Native English speakers belong to the
so-called distant culture (low-contact culture in
English terminology). In this type of culture,
independence and inviolability are valued,
distantness, demonstration of equality and emotional
restraint are of particular importance, tactile
communication is used restrictedly, violation of
space is condemned. Russian-speaking
communicants belong to another type of culture,
called contact cultures (high-contact cultures in
English terminology), which are characterized by a
short distance of communication. In such cultures,
intimacy and sociability are appreciated, tactile
communication is widely used. It is to such a culture
that Ukrainian-speaking communicants
belong (Larina, 2013, p. 32).

It should be noted that the peculiarities of the
settlement of the South-East regions of Ukraine
caused a significant diversity of ethnic structure of its
population and the peculiarity of the linguistic
situation. This territory has a large number of people
whose native language is Russian. Along with the
Ukrainian language, Russian is a means of
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communication of citizens, regardless of their
nationality. Therefore, we base our research on
examples of bilingualism, since the cultural values,
lexical and grammatical structure of the two
languages are similar.

The article is one of the most difficult grammar
phenomena to understand for the Ukrainian-speaking
audience as well as the Russian-speaking one. Even
those who know grammar rules make many mistakes
in the use of this part of speech.

It is difficult for a native Ukrainian/Russian
speaker to understand why such a part of speech as
an article exists in English, because it does not carry
the notion of gender, number, case, as in some other
European languages. The English article denotes the
degree of distantness / abstractness of the subject in
relation to the speaker. Therefore, both Ukrainian-
speaking students and Russian-speaking ones find the
English article unnecessary, not only because there is
not such grammar phenomenon in their languages,
but also because the degree of
distantness / abstractness is not the most important
category in Slavonic culture.

It seems methodically appropriate to explain this
grammatical aspect through the cultural values
characteristic of the British mentality. It is well
known that the British have another attitude towards
the physical space that separates people. The reasons
for this lie in the cultural, religious, historical and
geographical features of the development of nations.
For example, the proverb "My home is my castle"
very accurately reflects this feature of British way of
thinking.

The indefinite article a (an) has its "parent” — the
numeral one, and while retaining the "parent"” traits,
it has two main meanings: one and any. The definite
article the also has features of its "parent” — the
pronoun this. All abstract concepts, substances,
processes have a zero article or the meaningful
absence of the article. All these basic rules are easy
for students to remember. The difficulty lies in
understanding the reason why it is necessary: why
should I know if the object is any (indefinite,
unknown) or this (definite, known)?

The differences in the description of a person in
Ukrainian / Russian and English are another example
of the grammar possibilities and limitations it
imposes. These differences are associated with the
specifics of thinking and representing knowledge in
different cognitive spheres. In English culture, the
concept of privacy (personal autonomy) plays such a
significant role that it can be used to explain many
features of the English language and English culture.

This is exactly the non-equivalent concept that
contains the most important information about the
communicative consciousness of the representatives
of this culture, about the accepted norms and rules of
communication. It expresses the cultural value of
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autonomy, the independence of the individual.
Therefore, in the English language a cultural striving
for the identity of the description is clearly traced.
This is expressed in the wide use of the pronoun I, as
well as the pronouns everyone, everybody (Where
should I meet you tonight? / Everyone is busy).

In English scientific articles, the author does not
call himself in the third person plural, as is customary
in Ukrainian/Russian: mu BBaxkaemo, mu miHUIUIA
BUCHOBKIB / Mbl CUMTAEM, MbIIPHUIILIIN K BBIBOY. IN
English, talking about oneself using we has an
exclusively historical connotation and refers to the
times of Queen Victoria, as in the famous phrase "We
are not amused".

There is no such zone of personal autonomy in the
Ukrainian/Russian language. For the national
consciousness of Ukrainians and Russians, on the
contrary, "community”, "collectivity" is of great
importance. Collectivity is the priority of common,
collective interests and goals over personal ones.

Perhaps that is why, while writing an address on
the envelope, we, unlike Europeans, traditionally
write the country, city, street, house and only then
call themselves; we also prefer to put the name after
the last name, emphasizing the family affiliation. In
language, this is expressed in collectivity, collegiality
of description: mu/mer  (we), ycilece (all),
obuosa | o6a  (both).  For  example:  Mu
3Haitomi? / Mer 3nakomb? (Do | know you?). In
Ukrainian / Russian, the share of "we" and "you", in
comparison with English, is higher than the share of
"I". In English, there is no equivalent for the
Ukrainian/Russian expression "y nac". Depending on
the context, it means "in our country”, "'in our house".

No less important for representatives of English-
speaking cultures are personal activity and
responsibility for what is happening (Wierzbicka,
1996). It is reflected in the proverbs and sayings like
"Where there is a will, there is a way" or "Don't just
stand there, do something!"” In the English language,
personal activity finds its way in the use of the
subject, personifying the source of the action, even if
it is formal: I like it. Writing a personal pronoun "I"
with a capital letter is another confirmation of the
active  life  position of  English-speaking
communicants.

In Ukrainian / Russian, such statements are
conveyed by impersonal constructions that indicate
passivity, as well as, to some extent, hopelessness
and fatalism: Meni nodobaemwscs | Mune upasumcs.
The translation loan from the native tongue ("Me
like" instead of "I like") is a typical mistake of
Ukrainians and Russians. The teacher should draw
students' attention to the choice of language means
they use in the communication. Otherwise, it can
become a "cause of misperception” and eventually
lead to "communicative failures" (Larina, 2013,
p. 161).

Differences in mentality can be used by the
teacher to explain the fact that there are two personal
pronouns of the  second person in
Ukrainian/Russian:"mu /| mw" (the second person
singular) and "su/ ewi" (the second person plural),
while in English there is only one — "you" (both for
the singular and for the plural). Ukrainian/Russian
personal pronoun of the second person plural”su /
v 1S used to express respect for the interlocutor and
is written with a capital letter — "Bu/ Buw". The
personal pronoun of the second person singular "mu /
mut" reflects such character of the relations between
people as neglect, familiarity or, on the contrary,
sincere proximity and the equal relationship. This
example is also intended to illustrate the increased
emotionality ~ of  representatives of  the
Ukrainian/Russian culture and restraint, formality in
communication of representatives of the English one.

Similarly, it is possible to explain the differences
in punctuation. The excessive (from the British
viewpoint) use of the exclamation mark is an
example  of  significant  emotionality  of
representatives of Ukrainian / Russian culture. This
punctuation feature indicates the inclination of
Ukrainians and Russians to openly demonstrate their
feelings in writing, even in official business
correspondence. Some scholar note the bewilderment
of the British about the exclamation mark in letters
written by the Russians: Dear John! Dear Mr. Smith!
Dear Sir/ Madam! (Ter-Minasov, 2000, p. 155).
Ukrainians well as Russians are offended by the
comma after the name.

One of the most important aspects of grammar is
modality. It should be noted that means of objective
modality, expressing the relationship between the
information reported and the reality in terms of "real /
unreal”, and means of subjective modality,
expressing the speaker's attitude to the reported, are
equally important.

English has a rich system of lexical and
grammatical means of expressing modality. The
same intention can be expressed by a variety of
means, for example, the expression of duty: must,
should, ought to, have to, to be supposed, to be to.
Ukrainians / Russians, on the contrary, look at the
world with  "naked" eyes: "nosunen | macw"
(Ukrainian), "oonacen™ (Russian). The phrase Tu
nosunen | maew ye 3pobumul Ter Odomxcen smo
coenams can be translated into English as You must
do it (because it is your duty), You should do it/ You
ought to do it (it would be right on your part), You
have to do it (since there is no other way out), You
are to do it (because of prior arrangement), You are
supposed to do it (it is expected of you).

Modal verbs in the English language are also the
most important way to reduce the straightness of a
statement (which is very characteristic of the
Ukrainian and Russian languages), to disguise a
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pragmatic meaning in order to minimize pressure on
the listener. For example, the phrase Could you
possibly bring me the bill, please? combines several
means of modality — a question, a modal verb, a
conditional mood, a modifier "possibly". For
Ukrainian/ Russian communication, such a
significant discrepancy between the purpose of the
utterance (the request to bring the bill) and its lexical
and grammatical composition is not typical, since, for
cultural reasons, there is no need to use a strong
disguise of the speaker's intention.

The contrasting features that distinguish English
from Ukrainian and Russian also reveal themselves
in the use of negative constructions. Along with "ui /
Het", "He MoxHa / Henb3s", "He Tpeba / He HamO, HE
HYXHO", ""He peKOMeHy€eThcs / He peKOMEHIyeTcs ",
both in Ukrainian and Russian there are many such
words and expressions, the semantics of which differ
from English. Even polite questions are asked with
the help of negative conditionals: Bu e npomu,
SKIIO 5 11e 3p00it0? / Bul He 603pascaeme, eciu s 9TO
cnenatro? / Do you mind if | do it?

In English, affirmative statements are more polite,
since negative ones contain a greater incentive to give
an affirmative answer (Couldn’t you do that?); as
well as some reproach to the listener. Whatever the
sources of Ukrainian and Russian negative phrases,
whether it be history, psychology or logic of the
development of the languages, when translated into
English it is necessary to restructure the negative
constructions to eliminate their categorical nature.
Compare: He 3uukaiil / He ncuesaii! (Stay in touch!);
He cywmyii! | He ynwiaii! (Cheer up!); Tlo razonax e
xomutu./ Ilo razonam ue xomuth. (Keep off the
grass!); He criiite Oinst kpato tmiatpopmu./ He
croiite y kpas mardopmsl. (Mind the gap).

The apparent asymmetry between English and
Ukrainian / Russian is also observed in the use of
imperative constructions. Imperative is the main way
of expressing a request in these languages. Two
thirds of all requests in the Russian language are
made by an imperative that has no semantic variants.
At the same time, the form of imperative in
communication does not reduce the level of
politeness, as it happens in English.

In English, the imperative is a very "dangerous"
form, expressing primarily direct pressure on the
interlocutor. The imperative should be used with
utmost caution, since by using the imperative, the
speaker initially puts himself above his interlocutor.
Unlike the Ukrainian and Russian language, in which
there are no means of replacing negative imperatives,
in English, they are represented in a variety. Along
with such formulas as Don't hurry, Don't worry,
Don't make noise, Don't forget to take the key, their
affirmative synonyms are widely used: Take your
time, Take it easy, Stay calm, Remember to take the
key.
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Most likely, such restrictions on the use of the
imperative are cultural in nature. They again bring us
back to the concept of "private life", which means
that one should not interfere in the personal affairs of
the interlocutor and exert pressure on him, as well as
to the concept of "positive thinking", which means a
positive (not negative) attitude to life. Restrictions on
the use of the imperative in English communication
concern not only polite communication, but also even
not very polite one. The desire to avoid a negative
imperative can be seen in the texts of public
announcements, where such modifiers as "please”,
"kindly", "thank you" make it possible to translate the
ban into an instruction. For example: Please keep off
the grass. Please kindly refrain from smoking.

English speakers often perceive
Ukrainians / Russians negatively precisely because of
their frequent use of imperatives and negative
constructions, while Ukrainians / Russians perceive
English speakers as insincere, unable to express their
feelings and emotions directly. This is because the
mistakes of the “cultural” plan most often relate not to
the “ignorance” of culture, but to the psychological,
personal (negative) qualities of a person.

Another well-known difficulty significantly affects
the Ukrainian / Russian students' awareness of the
grammatical system of the English language. In
Ukrainian / Russian, there are only three tenses of the
verb — Past, Present and Future, while the English
verb has a paradigm of sixteen tense forms. It is
difficult for Russians to understand why these forms
are necessary if in the native language they
successfully use only three ones.

The fact is that our mentality seems to have a more
“global view” of the world. We are less interested in
details, both in the meaning of the word, and in the
interpretation of the time of an action, than
representatives of British culture. At the same time,
if to ask our students to compare such verbs as "ioy /
uoy” and "xooocy ! xoocy”, "6incy | 6e2y" and
"6ieaio | 6ezaro”, "nausy ! naviey" and "miasaio",
then they usually have no difficulty in translating
them into English — I am going and | go, | am running
and | run, I am swimming and | swim respectively.
They can see that some Ukrainian/Russian verbs of
motion fully correspond to the English tense forms
Present Continuous and Present Simple (Indefinite).

However, in Ukrainian / Russian it is possible far
from all verbs and not in all tense forms. In English,
the rules are relevant for all verbs with a few
exceptions, whereas we don't have rules for all verbs.
It is quite clear that "st iny / s umy™ means "now", and
"s xomky/ s xoxky" means "when?". Since it is
impossible to give a definite answer to this question,
the students themselves conclude that in the English
verb system it corresponds to the Present Indefinite
tense. Thus, the explanation of differences and
situational use of the above-mentioned tenses of the
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English verb causes much less difficulties in the
future.

Every teacher of English in Ukraine knows that
their students have a certain difficulty in
understanding the difference between Past Indefinite
and Present Perfect. When explaining, it is
recommended to use the following example based on
intercultural aspects: if a student in Ukraine is not
ready to answer, he often says the phrase: "s guug / 5
yuun” (in English it sounds | learned), that is, in
Ukrainian / Russian the non-perfect past tense verb is
used, and in English it is Past Indefinite. Completely
different semantic connotations are caused by the
phrase "s eusuus /| s ewvryyun" — | have learned.
English language learners do not always understand
why | learned (2 6uue [ s yuun) is the Past Indefinite,
while | have learned (s susuus /! s eviyuun) is the
Present Perfect, as in Ukrainian / Russian, the two
sentences refer to the past. It is well known that in
Ukrainian / Russian all perfect verbs belong to the
past tense, in the English language — it is the present
tense (Present Perfect).

It is also worth noting that, in comparison with
native English speakers, we are much more process
oriented than result oriented. In the phrase "s 6usuus /
5 eviyqun’ the fact that it was in the past is more
important for us than the direct result of activity. In
the perception of the British, the phrase | have
learned shows the result directly related to the
present moment (I have smth learned). In other
words, | have something done (the result) here and
now, therefore, in the interpretation of the British it
cannot be in the past. "I have broken the cup” — for a
representative of British culture, it does not matter
when in the past it happened: two minutes ago or a
year ago, since the fragments (the result) | have here
and now.

Let us give another technique successfully used to
explain the peculiarities of the use of Present Perfect
and Past Indefinite in the cultural aspect. Students are
offered a situation: you were absent at the last lesson,
and your friends are interested what happened. You
answer: "4 6ys y Kuesil s 6vi1 6 Kuese" (1 was in
Kyiv). Such a response neither in Ukrainian / Russian
nor in English suggests further discussion of this
issue. In other words, answering in this way, you
emphasize that this fact is not related to the present
moment. However, if you answer the same question
with the phrase "4 nobysas y Kuesil s nobwvisan
6 Kuege" (1 have been to Kyiv), it will be interpreted
as a desire to share the results/impressions of this trip.

In Ukrainian / Russian, there is a great number of
prefixes used to form perfect verbs, whereas in

English in similar situations the structure "to have +
Participle 11" is used. To simplify the understanding
of the Present Prefect by Ukrainian / Russian
students, you should inform them that the verb to
have in the "to have + Participle II" structure
approximately corresponds to all Ukrainian / Russian
prefixes of the perfect verbs.

It is even more difficult for Ukrainian / Russian-
speaking students to understand the use of the Present
Perfect Continuous tense. In a result-oriented culture,
and the British worldview is just that, there must be a
form of the verb, which would demonstrate a
situation where the subject began some kind of
activity some time ago, has already some results of
this process and continues to work in this direction.
Let’s consider an example: | have been working at
the project for two weeks. In the Ukrainian / Russian
translation, that is, in a process-oriented rather than
result-oriented language, this phrase loses the most
important elements of the British worldview. We
translate, "SI mpairor0 Hajg MPOEKTOM JBa THOKHI"
(Ukrainian) or "SI paGortaro Hax HpPOEKTOM JBE
Henenu'" (Russian) although the English phrase
implies something else: "I have already achieved
something for two weeks, and | continue to work at
the project” The Ukrainian/Russian phrase "s
npauroto / s padoraro” can correspond to at least
three English phrases: | write, | am writing, | have
been writing, especially if the context is unclear.

There are many other examples that demonstrate
possibilities of intercultural approach to teaching
grammar. This approach can be used to explain such
grammatical phenomena as Subjunctive Mood,
Complex Object with the Infinitive / Participle,
Complex Subject with the Infinitive, Gerund and
Gerundial Constructions, etc.

Conclusion. Thus, the relationship between
language and culture is very significant, that cannot
but affect the language teaching trends and strategies.
It has become customary to include historical and
geographical, political and cultural information about
the country in the language learning process as
separate aspects of the curriculum (Country Studies
of Britain, Country Studies of the USA, Linguo-
Cultural Studies of Britain, Linguo-Cultural Studies
of the USA, Basics of Intercultural Communication,
Literature of the English-Speaking Countries, etc).
Our research proves that the use of intercultural
approach to grammar teaching is not just possible,
but appropriate. It invariably causes a lively response
in students, makes it easier for them to understand the
nature of some grammar phenomena, and increases
motivation to learn a foreign language.
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