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Resume:

Based on the analysis, the article
considers different views of

researchers on this concept. The
author gives his own opinion on the
socio-cultural significance of
intercultural competence for Ukrainian
society in the effective construction of
intercultural dialogue. Aspects of the
formation of intercultural competence
of high school students are
substantiated. An analysis of a number
of studies in this area has shown that
the structure of intercultural
competence is divided into several
components. From the standpoint of
sociology, intercultural competence is
divided into socio-perceptual,
communicative and interactive
components. These components are
interconnected and interdependent,
the development of one component
leads to the development of another.
The article emphasizes that the
education of universal values is the
main task of educational work, with a
special role in educating tolerance
among students, personal and spiritual
development, coexistence and
acceptance of pluralism of cultures
from the standpoint of the idea "we are
all different but equal".
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AHoTauin:

BapaHuoBa IpuHa. ®dopmMyBaHHA
MiXKKYJIbTYPHOI KOMMETEHTHOCTI YYHIiB
cepenHbLOI LWKOMN.

Y cTartTi npoaHarisoBaHo nornsgm
BYEHUX Ha TMOHATTS  «MiKKYIbTypHa
KOMMNETEHTHICTb». PO3kpuTOo nosuuito i
aBTopiB oao COL|iOKyTNbTYPHOrO
3HAYEHHS MDKKYTbTYPHOI KOMNETEHTHOCTI
ONs yKpaiHCbKOro CycninbCcTBa B acnekTi
nobynoBu edpeKkTUBHOIO Aianory KynbTyp.
OB6r'pyHTOBaHO HEOOXIAHICTL (POPMYBaHHS
MDKKYNbTYPHOI ~ KOMMETEHTHOCTI  YYHIB
cepenHbOI LLKOMNN.

Ha nigcraBsi aHanisy HaykoBoi nitepatypu,
30Kpema COL|iONOrivHOI, BU3HA4YeHO
CTPYKTYPY MiXKYNbTYPHOI KOMNETEHTHOCTI,
y AKIN MOXHa BMAINUTY Taki
B3aEMONOB’A3aHi  Ta  B3aEMO3anexHi
KOMMOHEHTW, K CoLjianbHO-NepLenTUBHUIA,
KOMYHIKaTUBHUIA Ta iHTEpaKTUBHWI.
MokasaHo, WO PO3BUTOK OOHOMO 3
KOMMOHEHTIB CNpUSIE PO3BUTKY iHLLIOTO.

Y KOHTEKCTi AOCRNIAXEHHS aKUeHTOBaHOo
Ha OCHOBHOMY 3aBAaHHi OCBITHLOI Ta

BUXOBHOI po6oTun — BUXOBaHHi
3aranbHOMACLKNX LiHHOCTen. BoaHouac
ocobnvBa yBara Mae npuainATUcs

0COBUCTICHOMY Ta AyXOBHOMY PO3BUTKY
YYHIB, BUXOBaHHIO B HWX TONEPaHTHOCTI,
CMIiBICHYBAHHIO 3 iHWMMW Ta NPUAHATTIO
nnopaniamy KynbTyp 3 MO3uuii «yci mMu
pi3Hi, ane piBHi».

KnrouoBi cnosa:

MDKKYNbTYpHa KOMMETEHTHICTb;
MDKKYNbTYpHa  KOMYHiKaLisl;  (hOpMyBaHHs
MBiKKybTYPHOI KOMMETEHTHOCTI; YYHi

CepeaHbOI LLIKOMW; COLLIOKYNBTYPHUMA NPOCTIp.

AHHOTauus:
BapaHuoBa WpuHa. dopmupoBaHue
MEXKYTNbTYPHOMN KOMNETEHTHOCTH

Yy yydauwuxcs cpep.Heﬁ WKOnbl.
B ctatbe npoaHann3npoBaHbl B3rnaabl y4eHbIX

Ha NOHSATUE «MEXKYNbTYpHast
KOMMETEHTHOCTb». PackpbiTa nosvuus  eé
aBTOPOB  OTHOCWTENIbHO  COLIMOKYTbTYPHOrO

3HAYeHV MEXKYMbTYPHOW KOMMETEHTHOCTU
AnA  yKpauHckoro obuwiectBa B acrnekTe
nocTpoexust adPEKTUBHOIO Ananora KynbTyp.
ObocHoBaHa HeobxoaMMOCTb (HOPMMPOBaHNSA
MEXKYNbTYPHON KOMMNETEHTHOCTU Y yYaLLUXcs
cpegHen LIKOMbI.

Ha ocHoBaHuv aHanm3a Hay4Houn nuTepaTypbl,
B TOM 4MCre COLMONOrMyeckon, onpeaeneHa
CTPYKTypa MEXKYNbTYpPHO KOMNETEHTHOCTH, B
KOTOpOMN MOXHO BblAENUTbL Takne
B3aMMOCBSI3aHHble M B3ayMO3aBUCKMblE
KOMMOHEHTbI, KaK couuanbHO-NepLenTUBHbIN,
KOMMYHVKaTUBHbIN VN UHTEPAKTUBHbIN.

Moka3zaHo, 4YTO pas3BUTME OOHOrO U3
KOMMOHEHTOB cnocobcTByeT pasBuUTUio
apyroro.

B koHTekcTe uccnegoBaHUsi akUEHTUPOBAaHO
Ha OCHOBHOW 3agjade obpa3oBaTenbHON
1 BOCNUTATENbHON  paboTbl —  BOCMUTaAHWMU
obueyenoBeyecknx LeHHocTen. [lpu 3atom
ocoboe BHMMaHWE  [OOIKHO  yAensATbes
NINYHOCTHOMY U OyXOBHOMY  pasBUTUIO

yYaLUMXcsl, BOCIUTAHUIO Y HUX TONEPaHTHOCTH,
COCYLLECTBOBAHUIO C APYTUMU U MPUHSTUIO
nnopanusma KynbTyp C MNO3ULMN «BCE Mbl
pasHble, HO PaBHbIEY.

KnioueBble cnoBa:

MEKKYTbTYPHAs KOMNETEHTHOCTb; MEXKYTBTYpHas
KOMMYHVKaLWSI; (hOPMUPOBaHME MEXKKYIIBTYPHO
KOMMETEHTHOCTY; YYalUMECH CpenHei  LKOMbI;
COLMOKYIbTYPHOE NPOCTPaHCTEO.

Setting of the problem. In the modern era of
globalization, the ability of an individual to
successfully interact with representatives of different
cultures plays a very important role. This is due to the
fact that humanity does not want to be limited to
communication within one socio-cultural space and
thus there is a need to go beyond the boundaries of
this space (territorial, ethnic, religious, political,
historical, etc.). This basis made it possible to single
out one of the main tasks of a holistic pedagogical
process — the creation of an environment, the
allocation and observance of conditions for the

effective formation of intercultural communication,

tolerant  intercultural communication  with
representatives of other ethnic groups.
Analysis of the research publications. The

introduction of the concept of “intercultural
communication” dates back to 1954, when it was first
used in the work of G. Treiger, and E. Hall “Culture
and Communication. Analysis Model”(Furmanova,
2011). However, the main period of the global study
of this definition falls on the 90s of the XX century.
The analysis of psychological and pedagogical
research has shown that the concepts of “intercultural
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communication” and “intercultural competence” are
interconnected.

Intercultural competence is understood as the
ability of a person to “productive interaction with the
carrier of other cultures, and, consequently, the
language” (ibid). According to J. Banks, intercultural
competence is knowledge, practical skills and
attitudes necessary for use in a diverse cultural
environment (2006). Intercultural competencies are a
combination of at least three components: social
experience, learning and self-reflection (ibid). The
general concept of intercultural communication
implies the interaction of subjects, groups and even
organizations that belong to different cultures. It is
important to understand and realize the significance
of cultural differences, skillfully and adequately take
them into account in the process of intercultural
communication (ibid).

The principles of tolerant intercultural interaction
include:

— “understanding the cultural basis of the values
of representatives of different nationalities;

—respect for the religion of representatives of
various religions;

—recognition of the right of representatives of
other cultures to differ from you” (Nikolaeva, 2010).

K. Knapp and A. Knapp-Potthoff (1990) consider
intercultural competence as “... the relationship of an
individual with another culture, overcoming ethno-
cultural centrism and a certain complex of analytical
and strategic abilities that expands the interpretive
spectrum of an individual in the process of interpersonal
interaction with representatives of another culture”.

According to A. Thomas (1993), intercultural
competence is “... an expression of the ability to
understand, respect, appreciate and productively use
the conditions and factors of perception, judgment,
awareness and action in relation to oneself and other
people in conditions of mutual adaptation. The
boundaries of this ability can vary from
manifestations of tolerance to incompatible concepts,
to the development of forms of communication and
cooperation based on joint actions, and to the creation
of a viable model of orientation in the world,
perception and structure of the world”.

If we consider intercultural competence in the
socio-cultural aspect, we can see that the problem of
interaction and mutual understanding between
representatives of different cultures is becoming ever
larger and makes more and more demands on
individuals for personal characteristics. Namely, the
requirements are not only for knowledge of a non-
native language at a high level, but also for
knowledge of psychology, cultural characteristics,
history, traditions, etc. A benevolent attitude towards
culture is the duty of every citizen of Ukraine.
Understanding other nations, tolerant and respectful
attitude to their national values and traditions, at the

10

same time preserving their cultural heritage for the
next generation is a very important issue today.

In  Ukraine, the need for intercultural
communication is realized through the expansion of
international  relations, the development of

international trade, the fullness of political, economic,
social changes, as well as scientific and technological
progress, scientific and cultural exchange with other
countries. This can be done thanks to intercultural
contacts and interlingual interaction.

In the international arena, Ukraine is recognized
as a country pursuing a consistent domestic policy
aimed at ensuring tolerance, interfaith and
intercultural harmony between representatives of all
nationalities living on the territory of Ukraine.

In addition, a special role is assigned to the
program of interculturality. It represents a unique
dialogue platform for intercultural communication of
students representing different ethnic groups. Its
work is aimed at preventing even the minimal
manifestation of nationalism, awareness of the value
and uniqueness of each people inhabiting the
Ukrainian land, its culture.

In the education system of Ukraine, there is a
model of "dual unity of language policy", which is
based on the requirement to study the Ukrainian
language as the state language. And, of course,
knowledge of the English language plays an
important role, because it occupies a dominant
position throughout the world.

Thus, in Ukraine, intercultural competence is
realized through the formation of tolerance, the desire
for ethnic identity of representatives of different
cultures, the acceptance and respect of all citizens,
regardless of ethnicity and religion.

An analysis of a number of studies in this area
showed that the structure of intercultural competence
is distinguished by several components. From the
standpoint of sociology, intercultural competence is
divided into social-perceptual, communicative and
interactive components. These components are
interconnected and interdependent, the development
of one of the components leads to the development of
another (Ageeva, 2015).

The communicative component includes the
ability of an individual to find contact with
representatives  of other cultures, language
competence, the presence of a positive dynamics of
attitude towards the language and culture of
representatives of other cultures.

The individual psychological component can
include the personal qualities of an individual, such
as tolerance, respect for a communication partner,
subjective experience, stress resistance,
understanding and acceptance of differences in a
“foreign” culture, minimizing the adaptation process.

The cognitive component of intercultural
competence is considered through the thinking and
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knowledge, skills and communication skills of a
person. Proficiency in two languages demonstrates
versatility, intelligence, knowledge and is the result
of intercultural competence.

The aim of the article is to substantiate the main
aspects of formation of intercultural competence of
secondary school students.

Methodology and research methods. During the
study, the following methods were used: analysis of
psychological and pedagogical literature on the
research problem, a pedagogical experiment, a
method for diagnosing the communicative attitude of
V. Boyko.

The main part. In the aspect of our research, we
adhere to a model that includes such components as
communicative, individual psychological and
cognitive.

The analysis of the educational work of Melitopol
secondary schools showed that the work of the
teaching staff on the formation of intercultural
competence of students begins from the period of
admission to schools and until its graduation. It
should be noted that from the moment of graduation
from school, the process of formation of intercultural
competence does not end. This is a continuous
process, and the emphasis in the formation of
intercultural competence will be shifted towards self-
education, self-improvement.

The education of universal values is the main task
of educational work, while a special role is given to
the education of tolerance among students, personal
and spiritual development, coexistence and
acceptance of the pluralism of cultures from the
position "we are all different, but equal”.

The entire teaching staff (school administration,
socio-psychological service, class teachers, and
subject teachers) through class hours, socio-
psychological  trainings,  thematic  actions,
conversations, challenges in social networks, parent
meetings, pedagogical council, etc. implement this
work. It can be said with confidence that the work on
the formation of intercultural competence in the
conditions of an educational institution has an
integrated approach, because all subjects of the
educational process (students, parents, and teachers)
are involved in it.

In order to diagnose communicative competence,
we used the technique of V. Boyko. At the same time,
the main criterion of intercultural competence —
tolerance — was taken into account. The study involved
32 students, of which 18 were girls and 14 were boys.
The interpretation of the results shows that a larger
percentage — 66% falls on the average level of
development of tolerance among high school students,
which manifests itself in communicative interaction
with representatives of other ethnic groups. Based on
this indicator, it can be assumed that educational work
on the formation of intercultural competence in a
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secondary school gives positive results. However, the
low level of tolerance formation was 25%, which
indicates the need to continue purposeful work in the
direction of reducing this level.

Our observations during pedagogical activities at
school showed that in high school introversion is
replaced by extraversion, increases the circle of
communication and self-confidence, as well as
interest in other people, so communicative activity is
extremely important in shaping the personality of
high school students. The main point of this age is
self-consciousness, which L. Vygotsky defined as a
social consciousness transferred inside (Nazarenko,
2010). According to “Psychological Dictionary” self-
consciousness is a person's awareness of himself as a
person, his activities as a member of society,
relationships with other people, character traits, own
actions and deeds, motives, goals, mental, moral,
physical qualities, etc. The high school student joins
the system of relationships and interactions with
other people (not only parents and teachers), and thus
distinguishes himself as a personality, opposes
himself to others, but also inextricably connects
himself with others. All this is evidence of the
development of his self-consciousness, the formation
of “I-image” as an evaluative-cognitive system, as a
level of self-consciousness at which a person
achieves the most mature awareness of the essence of
his personality, his orientation.

Senior school age is the period most favorable for
the development of moral and ideological attitudes,
the system of worldviews. In this regard, we can
assume that the worldview of high school students act
as a kind of intellectual catalyst for the assimilation
of the most socially and culturally significant
achievements, cultural heritage, including the culture
of another people.

In the senior school age the formation of cognitive
processes continues, thought is finally combined with
the word, as a result of which mental and other
cognitive processes are regulated. Increased
opportunities for cognition contribute to the rapid
accumulation of knowledge. According to Piaget's
theory of development, a sign of cognitive changes in
a child during this period is the development of
thinking at the level of formal operations, which
includes thinking about possibilities, comparing
reality with those events that may or may not happen
(Bigych, 2013). This type of thinking, as Thomas
emphasizes (1993), is necessary for abstract thinking,
independent of the existing at a given time specific
environmental conditions. As a result, high school
students have the ability to plan, anticipate, and focus
on the possible future in cognitive processes, which,
in our opinion, affects the motivation to learn a
foreign language.

The so-called “intellectual adulthood” is actively
growing in high school students (Galskova, 2009):
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they strive to know something and be able to act in
reality. This stimulates the development of cognitive
activity, the content of which goes beyond the school
curriculum (clubs, electives, sections, the Small
Academy of Sciences, youth associations, etc.).
Compared to middle school students, high school
students show more independence in classes, can
prepare a report on any subject, use scientific
publications, encyclopedic dictionaries, and compare
information from different sources. Thus, learning
acquires a special meaning and turns into self-
education. We also want to emphasize that the
cognitive activity of senior students is characterized
by such skills and abilities as having sufficient
information, application of learned material in new

conditions, ability to integrate and synthesize
information, ability to organize perception of
information, reason, think critically, develop

curiosity and cognitive interests.

Along with the development of abstract and
generalizing thinking in high school students, there is
a transition to higher levels of speech, vocabulary
enrichment, the formation of a general culture of both
oral and written speech. However, this age stage of
development is not characterized by significant
quantitative changes, and therefore Galskova (2009)
calls it the age of “hidden” qualitative changes in the
development of speech and thinking of the student.
On the other hand, it is the age of active
communicative development of speech.

In modern research (I. Zymniaya, V. Malakhova,
A. Markova, G. Elizarova) the concepts of “speech
age” and “communicative age” are used. The criterion
for distinguishing speech age is the development of
speech functions, and the main criterion of
communicative age is a new formation in the system
of communicative tasks and in the way of solving each
of them. Elizarova (2005) defines speech age as a
period that separates one qualitatively new stage in the
development of speech from another.

From this point of view, in the senior school age
from 14-15 years, the function of perspective self-
regulation continues to develop and the generalizing
function connected with production of new values
appears, and in general, speech abilities, including
foreign languages, appear already formed. A slightly
different state of affairs emerges in relation to the
communicative age. As mentioned above, senior
students are characterized by a developed
motivational sphere, formed a structure of self-
awareness, and increased communication needs.
Thus, the senior school age is a period of active
communicative development, when the tasks of

speech activity are differentiated influence,
regulation of communication, exchange of meanings
and self-expression.

According to our observations, this can be clearly
seen in senior students. Their communicative
development reflects not only progressive changes in
the ability to build coherent utterances on the basis of
sufficient vocabulary and knowledge of language
rules, but also the development and relationship of all
types of speech activity (speaking, listening, reading,
writing); development of speech mechanisms;
development of ways of formation and formulation
of thought and their conscious differentiation for
different conditions of communication, the role of
communicative attitude in receptive types of speech
activity (reading and listening) increases. However,
at the same time, as pedagogical practice shows, in
the organization of educational activity the character
of that educational task which is put before the
student, in particular, its psychological maintenance,
operational structure, and practical orientation
acquires importance. It is significant that there are
positive changes in the development of high school
students' ability to communicate with different
partners in different situations, using adequate
language tools and methods of influence.

The considered features of mental and speech-
communicative development of senior pupils testify
that it is a stage of qualitative changes. It brings the
subject closer to the optimum of its capabilities and,
in our opinion, is most favorable for the formation of
intercultural competence as the ability to effectively
use acquired knowledge and skills in various
situations of foreign language communication, taking
into account cultural, social and psychological
contexts. Obviously, in the conditions of student’s
actualization of his own personal attitudes, consistent
orientation of the educational process on the
cognitive and social interests of high school students,
their needs, desire to communicate, including in
foreign language, the successful implementation of
the strategic goal of learning intercultural
communication can be achieved.

Conclusion. The fact that tolerance is the main
criterion for intercultural communication is beyond
doubt. In addition, the more representatives of
different ethnic groups, cultures are in an educational
institution, the higher will be tolerance, the more
developed empathy and social susceptibility of other
people. Our study is the starting point for finding new
ways to improve the level of tolerance as an indicator
of the development of communicative competence of
representatives of different cultures.
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