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Annotations:

MartsieHko lMeTpo. Pinocodia ocBitTn
AIK YWHHUK pauioHani3auii OoCBiTHbOI
ranysi

dinocodis  OCBITM  BUKOHYE  poOrb
«paujoHanizaTopa» y LapuHi OCBITHbOrO
3HaHHs. BoHa mae pgBa cknagHukn —
OCBITHIN i dhinocodcbkmn, AKi
nepebyBaloTb y CTaHi pednekcUBHUX
B3aeMuH. Came TOMy HU3KYy BaXMBUX
Ons OCBiITHLOI ranysi npobnem aeTop
Knacudikye 3a TakuMu KaTeropismu:
inocoCcbKo-0OCBITHI n OCBITHbO-
dinocodpebki.  Hauinericte  dinocodii
OCBITW Ha pPO3B’A3aHHSI MPUHANMHI LMX
npobnem Hagae i LiNKoM O4YeBUAHOrO
NPaKTU4HOro CMUCHyY Ta 3MicTy. Y cTaTTi
gocnimxytoTbcs npobnemu obox rpyn,
OCKiNbK1 BOHW B3aEMOMOB’'si3aHi 1 4YacTo
MaroTb cninbHe KOPIiHHS, o
«XOBAETbCHA» y CBOEpigHOMY
«meTabasuci». Lium metabasmcom Logo
ocBITU 1 hinocodii MOXyTb CryryBatu
COLLiOKYNbTYPHiI, nokanbHi un
TemnoparnbHi 0coGnMBOCTI OpMyBaHHS
cuTyauii  dinocodcbkoi  pednekcii Ta
npouecy ocsitTn. Yce ue notpebye
aHanisy npobnem BVKNaAaHHs
dinocodpii 'y BULWN LWIKONI, WO MOXe
OOMoOMOrTM B MOLWyKax Mnigxodis Ao
pO3B’i3aHHA GinbLu 3aranbHUX Npobnem.

Key words:
dinocodpis  ocBiTH,
pednekTUBHICTb.

Cuctema 3HaHb,

MaTtBueHko Metp. Punococdma obpasoBaHus
KakK cakTop paunoHanusauum
obpa3oBaTenbHOM OTpacnu

dunocodmss obpa3oBaHNa  BbIMOMHAET  POIb
«pauuvoHanusartopa» B obnactn
obpasoBaTenbHoro 3HaHus. OHa wmMeeT [Be
cocTasnsowme — obpasoBaTernbHyto "
dunocodckyto, KOoTOpble HaxoaaTcst B
COCTOSIHUM peddNEKCUBHBIX B3aMMOOTHOLLEHWI.
Psn BaxHbix ansi obpasoBaternbHov obnactu
npobrem knaccuduumpoBaH MO KaTeropusiM:
dinocodcko-obpasoBartenbHble "
obpasoBaTenbHo-dunocodckme npobnemsi.
HaueneHHocTb dunococdun obpasoBaHUs Ha
pelleHve no KpawHenh Mepe 3TuUX npobnem
npuaaet en COBEPLUEHHO OYeBUAHLIN
npakTU4eCKUn cMmbicna u cogepxaHue. B ctatbe
uccnepytotcs npobnembl 06emx rpynn. OHm
ABMNSIOTCS B3aUMOCBSI3aHHbIMU U 4acTO UMeloT
obLne KOpHW, KOTOPbIE NEXUT B cBOeobpasHOM
«meTabasuce». OTum meTabasvcom
OTHOCWUTENbHO 06pasoBaHUs W OTHOCMTENbHO
dunocodpmn  MoryT ObiTb  COLMOKYNbTYPHBIE,
rnokanbHble WU TemnoparbHble 0COBEHHOCTU
dhopmrpoBaHus cuTyaumm dunocodckon
pedbnekcun 1 npouecca obpasoBaHus. Bce ato
TpebyeT aHanu3a npobnem npenogaBaHWs
drrnocodumn B BbICLLEN LUKOME, KOTOPas MOXET
noMoyb HalTu noaxodbl K pelueHuo Gonee
o6LWmx npobnem.

dunocodumsa obpasoBaHUsi, CUCTEMA 3HAHUN,

pedneKTUBHOCTb.

Matvienko Petro. Philosophy
of education as an education area
rationalization factor

Philosophy of education serves as
«rationalizer» in the field of educational
knowledge. It has two components — the
educational and philosophical ones
which are in a state of reflexive
relationships. A number of important
issues for the educational area is
classified by categories: philosophy-
educational and education-philosophical
problems. Focus of the philosophy of
education on the solution of these
problems gives it quite obvious practical
sense and content. The problems of
both groups are studied in the article.
They are interrelated and often have
common roots which lie in a kind of
"metabasis." This metabasis concerning
education and philosophy can be
represented by sociocultural, local or
temporal peculiarities of the formation of
the situation of philosophical reflection
and the educational process. This
requires the analysis of the problems of
teaching philosophy in higher school
which may help to find ways to solve
more general problems.

philosophy of education,
knowledge, reflexivity.

system of

The creation of notion the "philosophy of
education" attests about significant worldview
breakthrough, which occurred at the beginning of the
20™ century. The essence of it lies in the knowledge
of person measurement of the world. Using the
hermeneutical terminology, we can say that the world
is increasingly perceived by us as "living human
world" which outside the person that it recognizes
and acknowledges, loses an independent meaning

With this related growth in popularity in
philosophy of the existential intension, hermeneutical
issues linguophilosophical research. All these
directions recognize a person as an active individual
of the formation of the world picture, unlike "the
mirror of nature”, which only reflects what which is
objectively exist. Human activity not only converts
the natural material resources, but also forms a new
field of research and production, the subject of which
is entirely a product of human consciousness. So, the
world  picture fundamentally is a person
measurement.

At the beginning of the 20™ century awareness of
this  person  measurement on the  butt

of the philosophy and education turned out to be the
simultaneous  development  of  philosophical
pragmatism (W. James and J. Dewey) and pragmatic
methodology in education.

Pragmatism in Science in general can be defined
as the rejection of claims to a final understanding of
certain fundamental unchanging entity and the desire
to find effective ways to solve problems. Pragmatism
in pedagogic means transition from educational
process according to the scheme, "a teacher is an
active subject of training, apprentice — the object of
learning" to self corrected process of cooperation
between educator and learner. But this self correcting
has a fundamental feature that contains a certain
contradiction. Under conditions of maximum account
of the individual characteristics of participants in the
educational process, the specific situation of learning,
the learning process and its results must meet
accepted standards, i.e. the quality of training and
education must be not lower than certain level. This
state of affairs does not diminish, but rather enhances
the role of the teacher (both individual and
community education) in contemporary education.



Today the philosophy of education, as well as a
general philosophy, and pedagogy, increasingly
resembles a cumulative discipline, which is a
conglomerate of different (sometimes not co-
determine) theories, approaches and methodologies.
It would seem, the modern system of knowledge
becomes more and more complete, overlapping most
of the territory that once was considered "terra
incognita”, with a minimum of "white spots". But
while adopting such a system of knowledge
increasingly more complicated. There is a kind of
paradox. Humanity in general found answers to the
most urgent issues caused by contact with reality.
However, for professional mastering specific body of
knowledge acquired by mankind, turns out to be too
complicated. Issues that arise in the process of real
activity, it is easier to resolve anew than to seek the
answers among the intellectual achievements of
community!

What is the way out of this situation? The most
obvious to wus appears to be narrowing the
specialization. Specialist carefully examines a
specific industry sector in all details and nuances. It
becomes like a precision device is intended only for
indoor operations and ineffective for all others. A
clear example of such specialist is a modern scholar,
say, in any natural science. To successfully carry out
its work it, in addition to special competence requires
up-to-date technological and informational support:
instrumentation, computing facilities, databases and
search engines. If a researcher has all this, it has the
ability to focus only on improvement of highly
specialized competence.

Somewhat in a different position is a practitioner-
oriented tasks considerably broader spectrum.
Practices cannot be equally theoretically "advanced"
in all branches associated with its activities. He has
to find a compromise between the optimum
theoretical knowledge, accurate assimilation set of
instructions and rules for performing common
operations, improvisation in custom situations and
using their own experiences. Personal experiences
(personal knowledge) that is formed on the basis of
the synthesis of primary information and acquired
skills, intuition, i.e. has a rational (explicit
knowledge) so irrational (implicit knowledge)
components. And the accumulation of experience in
such practice is primarily based on the tacit
knowledge that is difficult to master for "books".
Therefore, in contrast to "clean" the researcher,
practitioner must each perform, in addition to the
"main”, while a whole range of "additional™ tasks.
Therefore, he could not afford the "luxury" of
increasingly more perfect his knowledge of narrow
specialization, and can only enhance your
experience. This fully applies to the teachers and
practitioners that need to possess not only the
competence of the subject that they teach

and pedagogical competences, which based not so
much on theoretical as practical knowledge.

As for the pedagogical knowledge, the source of
its accumulation is not only scientific research, but
also all practical activities. We honor the classics of
pedagogy, each of which has created an original, not
similar to the other system, and the study of their
scholarly legacy. The result of this study is to
understand two fundamental points. First, each of
these systems is based on a certain set of
assumptions, has its own set of principles, values,
goals, is holistic and some degree self-contained.
Such systems may be in general not compatible
between themselves (like systems A. Makarenko,
V. Sukhomlynskyi or R. Steiner), but each of them
successfully performs basic pedagogical task.
Secondly, if we consider the progressive system of
generalized, then you will notice that they have a lot
in common at the level of principles. So, for
example, mentioned the three systems common is
orientation on the self organizational process of
personal  development, motivation, intrinsic
motivation of the pupil, etc. Although implemented it
due to the quite great between the approaches and
techniques.

In view of the above, we can formulate one of the
pressing issues that it has addressed the philosophy
of education. This is the problem of overcoming the
contradictions between the increase in the total
accumulated within the relevant industry information
(respectively, and the amount of information that you
want to assimilate in the learning process) and
physical abilities required for the assimilation of this
information within a limited time. The obvious ways
of solving this problem is or narrow specialization in
learning, or obtaining certain basic knowledge and
further "free diving" course of gaining own
experience. Consequently, there is a contradiction, at
least between the two objectives: universalism and
the depth and quality of knowledge. And these
differences very much.

Philosophy of education, as well as any other
philosophical disciplines, today is not vying for the
role of "inventor" of new knowledge. Philosophy in
general is capable of forming beliefs, harmonize the
ideological system, to think critically, that is,
speaking to James, teaches to see alternatives.
Therefore, the philosophy in the intangible realm
quite successfully performs the role of rationalizer of
the activity of which is not less important than
activities “of the inventor”. That is why, as in
Andrushchenko [1, p. 23], philosophy of education,
being by inter-subject industry knowledge, uses
approaches and knowledge of all reflexive subjects:
methodology, axiology, history, culture, its own
philosophy. Everything is borrowed from other
disciplines, philosophy of education uses to create
the model for overcoming the crisis in education, to
solve the most common problems of pedagogical



activity, designing ways
pedagogical science.

of building a new

Philosophical-educational and educational-
philosophical problems

In the philosophy of education logically select
two components — education and philosophy, which
are characterized by a reflexive relationship. But as
each of these two industries has its own specifics,
then focusing on philosophy of education can
highlight problems with the primary philosophical
and primary education factor. Therefore, these
problems should have been divided into two groups:
"philosophical-educational and educational-
philosophical” — regardless of whether they have
philosophical or educational roots, and therefore
associated  primarily ~ with  philosophical  or
educational discourse. However, the problems of
both groups are interlinked and often have common
roots that "hiding™ in the so called "metabasis”. This
metabasis concerning education and philosophy can
serve as socio-cultural, local and temporal features of
the situation of philosophical reflection and the
process of education. All of this requires analysis of
the problems in the teaching of philosophy in higher
education that can help in finding approaches to
solve the more common problems, identifying them
as "philosophical-educational” and "educational
philosophy".

Philosophical and educational problems

The key for them is internally philosophical
concentration, i.e. oriented philosophy on self-
knowledge and cognitive self-replication. This is an
important factor, actually is a precondition for
institutional development philosophy as a separate
field of activity. The thing is that this level is based
not only on specific philosophical discourse, but also
on understanding the relationship of this discipline
with other tangent lines, primarily with the
components of the educational sector. Schematically
it can be classified as follows:

1) Problem of auto-reflection, which, on
conviction of a Russian researcher V. Kuznetsov, is
based on"screaming discrepancy between universally
common philosophical education and almost
completely absent reflexive understanding is adjusted
to its specific" [2]. This philosophy is usually
understood as auto-reflection, scrutiny to self-
description and reason of their own considerations.
Of all the subjects in a similar position to a certain
extent is probably only pedagogy: teaching pedagogy
cannot implement the performative way which is
shown by the same pedagogy relationships and
dependencies [2].

2) the problem of self-determination philosophy
is contributed by the modern State of proliferation of
philosophical approaches and concepts.
Philosophical thought survives splitting of powerful

philosophical systems and peaceful and tolerant
coexistence of numerous independent “copyright"
concepts. Because of this, various philosophical
approaches unequally define its aims and tasks (for
example, given the theoretical or methodological
priorities).

3) the problem of the definition of the objective
field of teaching of philosophy, which is tangent to
the previous. History of philosophy, or, actually, a
philosophizing? This problem actually arises from
significant branching of modern philosophy, which
cannot be considered as a separate academic
discipline outside the general context of the study
that is covered in the course of special disciplines. In
addition, you cannot summarize the study of
philosophy to the assimilation of the wise men of the
past without projection on the problems of the
present.

Educational and philosophical problems

This group is practically oriented, therefore
covers more aspects of the intersection of philosophy
from the context of its application. Among them:

1) the problem of the effectiveness of the
teaching of philosophy and philosophical disciplines
to students of not philosophical specialties. Today in
Ukraine it can be divided into individual segments:

—the importance of teaching philosophy and its
significance is not fully appreciated on all levels of
the structure of the educational system — from the
student's link to the governing structures of
universities and curriculum developers;

— the structure of the course of philosophy is to be
studied for the representatives of the contingent of
students (first courses), where she is taught through
the study of this discipline, fundamentally different
(at the level of abstraction) of General and
specialized, turns out to be too weak.

2) the problem of motivation to study philosophy.
It has existential and epistemological character and is
associated with a certain level of resistance on
cognition and learning material of the philosophical
disciplines, one may say, at the level of mindset. For
people of older age, not philosophers, who studied
philosophy in “dialectical materialism-historical
materialism" version, it still bears the stamp of
intellectual censorship, is inextricably linked with the
official ideology. But in those days at least politically
motivated external necessity of studying philosophy
existed. For the present the same generations of
students actually have no rational motivations for
studying philosophy, except for the fact of the
presence of philosophical courses in academic terms,
moreover, there is considerable aloof of these courses
from basic and core subjects, the study of which,
actually, is the aim of learning in universities.

3) the problem of compliance of philosophical
courses to requirements of present day. It is caused
by the fact that due to the mentioned features



of the domestic situation of philosophy, students- not
philosophers often are not read the material from the
modern world philosophy, which can attract the
attention of its actuality. Moreover, there is no
attention and explanation of the material on the
philosophy of the 20" century. The emphasis is on
philosophical classics, but, as a rule, in the context of
the narrow ratio of epistemological and ontological
foundations.

4) the problem of understanding the teacher —
student is closely linked with the problem of
motivation to study philosophy. There is often a
situation when members of the philosophical
disciplines, even tangentially, are not acquainted with
the material base and core subjects. K. Ushinskyi
implicated on the inadmissibility of such State,
emphasizing on the fact that "one-sided philologist
still less capable to be a good tutor, than the lopsided
physiologist, historian" [3, p.26]. The following
guote describes what base of education must not be
abstract, and specifically oriented, and in this sense
philosophers and philologists are the representatives
of the most abstract branch of knowledge, unlike
concrete. But among teachers of philosophy (as well
as socio-humanitarian disciplines in General),
unfortunately, there are those who do not possess
philosophical methods and are limited in teaching
mechanical broadcasting information obtained from
textbooks. The latter is an additional barrier between
students and teachers and that makes problematic the
need to study subjects that are taught.

5) the problem of teacher’s personality of
philosophy, which is attached even in greater degree
of a person probation than the previous one. The
teacher should have wide own horizons, to be
sociable, to demonstrate in practice benefit from
mastering of this discipline.

Note: all of the above, there is not isolated, and
against the background of factors that characterize
the proper education and philosophy as institutionally
separate industry. Identified problems are common to
many countries and depend on different factors,
deterministic features time and socio-economic
context.

Consequently, the main problem of education can
be called the conservation and partial conformity of
enclosure filling of the educational process with the
realities of the present. Although education is
focused on providing of "persistent truths” to the
student, the reality of daily proves their relativity and
realizes the aims of education. Therefore, this
problem can be formulated as the problem of
discrepancies between education and the reality that
is similar to the problem of discrepancies between
theory and practice. The special problem of
philosophy on this background can be recognized the
exclusion of this area of knowledge from practical
problems and challenges and overwhelming
concentration on internal reflection, which is hidden

behind the purpose of cognition in General truths and
principles. That is why many valuable developments
in philosophy that are associated exclusively with
this industry of knowledge that is considered to be
abstract, are unsolicited. The problem is partially
solved within projects of practical interdisciplinary
research, such as neo-pragmatism, communicative
philosophy (J. Habermas, K.-O. Apel, V. Hosle),
philosophy of education, philosophy of technology,
etc. One of the ways to solve the problems of both
areas — philosophy and education — which, as we see,
are in the reflexive relationship, is a process of
deepening and expansion of their interaction. This
education has the ability to overcome the problem of
its conservatism and philosophy gets a powerful
impulse for its development.
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